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ABSTRACT

EXAMINING THE DIVIDE
Understanding the Perceptions and Relationships Between Community and
Educational Interpreters
By
Jordan T. Ward
Master of Arts in Interpreting Studies

Interpersonal relationships lay the foundation for the work of ASL–English interpreters.
Professional relationships can have a significant impact on one’s behaviors, physical
health, and psychological health, all of which can have impact on the work of an
interpreter. This thesis explores the perceptions of, and relationships between, interpreters
working primarily in community and K-12 educational settings. Prior to this study, no
known research has been conducted examining the nature of interpersonal relationships
between professional interpreters working in settings different from their own. An
exploratory study was conducted through a survey and an interview to understand if and
how interpreters develop and maintain cross-setting relationships with interpreters
working in different primary settings.

x

CHAPTER 1: INTRODUCTION TO THE STUDY
The research question for this study stemmed from firsthand experiences within
my first five years of working as a professional signed language interpreter. I graduated
from an interpreter training program (ITP) in 2017 and immediately began working as a
contract interpreter with a couple of agencies throughout my first year. In my second
year, I relocated back to my home state of Texas and attained certification through the
Board for Evaluation of Interpreters (BEI), but I struggled to make any connections with
any of the local professional interpreters. I attended almost every workshop I learned
about, sent emails to individuals who had been recommended to me to connect with
before I moved to Texas, but even still, breaking into the profession in Texas was a
challenge that I had not anticipated. Only one interpreter I contacted was willing to
virtually meet with me, and the other four either did not respond or stated a lack of
availability to meet or mentor me in preparation for the BEI exam.
When the opportunity to become a staff interpreter for a school district became
available, I pursued the position despite holding strong reservations regarding working as
an interpreter in K-12 settings. My reservations were due to stories about several factors,
such as low pay, not being viewed as a professional within the educational system, being
perceived by other interpreters as unskilled or unqualified merely due to working in K-12
education, as well as common role conflicts that occur while working as an educational
interpreter that I had learned about during my time in interpreter training. The rhetoric
that is often woven into ITPs and the field at large about interpreters who work in
educational settings and the demands of the work involved in educational settings makes
1

the job seem less than appealing, often acting as a deterrent for many interpreters.
However, I was offered the position and, like so many new interpreters do, I accepted the
job merely as a steppingstone to my intended goals of advancing my certification levels
and becoming a legal/court interpreter, thinking having nights, weekends, and summers
available meant I could further my skills in ways that were not necessary for my day job.
I had, however, severely underestimated what it meant to work in the K-12 educational
setting.
As I began working in K-12 education, I realized the work was much more
complex than I had previously anticipated and understood it to be. I had heard through
the ITP I attended, community interpreters, and from academic texts about interpreting
(Humphrey & Alcorn, 2007; Seal, 2004) that there were significant gray boundaries when
it came to the role of the interpreter in educational settings and that there was a
tremendous amount of pressure as a language model for d/Deaf students learning ASL
through their interpreter. I had also heard that those educational interpreters are
historically unqualified and lacking sufficient skills. The continuation of the stereotype is
that educational interpreters become complacent and uninterested in skill development,
causing harm to d/Deaf children by way of a lack of quality access to their education
because interpreters in K-12 settings lacking sufficient skills. My first year in the
educational setting was a tremendous challenge, as I felt ill-prepared for the complexities
that come with working in that environment, and more specifically with d/Deaf children
who have diverse language needs. It seemed the focus in my ITP experience was on
language development and fluency, as well as working primarily with autonomous
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d/Deaf adults, and there is a stark contrast to how interpreters function in educational
settings with d/Deaf children as opposed to in the community with d/Deaf adults.
In my first four months of working as an educational interpreter, some colleagues
connected me with a local agency, and I started picking up community work again on
nights and weekends. When I was in the community working with other community
interpreters, I felt as though I needed to either hide that I worked full-time in education or
that I needed to immediately rattle off my credentials when my team interpreter already
knew about my full-time work status. I felt uncomfortable with potentially being lumped
in with the educational interpreter stereotype and felt as though I would have to work
harder on each assignment to prove myself. The longer I have worked in both community
and educational settings, the more I started to question this perceived stereotype and the
potential parts at play. My curiosity evolved regarding why the stereotype about
educational interpreters seems to continue, why no one in either setting seems interested
in actively finding a solution, and what the impacts of what appears to be a lack of
interpersonal relationships between community and educational interpreters might be on
the consumers we serve. Is there truly a lack of cross-setting connections between
community and educational interpreters? If so, does the lack of cross-setting connection
have any negative impacts on the d/Deaf individuals who utilize our services? Why does
there seem to be little to no effort present to address the divide and concerns of working
interpreters who have shared these ideas or bought into the aforementioned stereotypes?
The profession of ASL–English interpreting is really a young field in comparison
to most professions. It was not until the 1950s and 1960s that the work of ASL
interpreters was viewed as a necessity, and that change was primarily due to the
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establishment of new laws that were intended to promote equal opportunity for d/Deaf
people in the United States (Ball, 2017). As laws relating to access to education for
d/Deaf people, in both K-12 and in higher education were enacted, laws requiring entities
to provide interpreting services for d/Deaf individuals quickly followed (Ball, 2017).
Because the need for interpreters rapidly grew through the years, the need for interpreter
education multiplied.
Throughout the comparatively short duration of the formal recognition of signed
language interpreting as a profession, the field has seen significant changes and has
experienced its fair share of growing pains (Ball, 2017). Some of those changes have
been in relation to interpreter training, laws that apply to interpreting work, changes to
the national certifying organization and testing, and established best practices for not only
the profession as a whole, but also for interpreters working in specialized settings (Ball,
2017; Individuals with Disabilities in Education Act, n.d.; National Association of
Interpreters in Education, 2019; United States Department of Justice Civil Rights
Division, n.d.). The field of professional interpreting can be competitive when working as
a community interpreter, with the nature of community work being feast or famine at
times, and interpreters often schedule assignments based on who responds to the agency’s
request the fastest. On the contrary, the special setting of K-12 educational interpreting is
one that, in my experience, has seemed to struggle to retain interpreters for a few reasons.
This may be due to the nature of interpreters having multiple roles and experiencing role
ambiguity, as well as receiving minimal pay for the work, which has been emphasized in
personal conversations I have had with community interpreters who stated they have a
heart for educational interpreting but could not sustain with the salaries that school
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districts in their region pay (Fitzmaurice, 2021; anonymous, personal communication,
August 17, 2021; anonymous, personal communication, 2022). In addition, many school
districts skirt certification requirements for interpreters by hiring “signers” as classroom
aides, as paraprofessionals, or as communication facilitators. Because of this, interpreters
working in the K-12 educational setting have often been viewed as unqualified and seen
as causing harm to d/Deaf and hard-of-hearing students due to lacking sign fluency and
sufficient qualifications (Bolster et al., 1999; Jones, 2005; Schick et al., 2006). A
colleague stated that “so far in my professional experience, the educational interpreters I
have worked with have been, arguably, the worst” (E. Monreal, personal communication,
2022). Unfortunately, I have not found this to be an uncommon anecdote from
interactions with many community interpreters.
All these factors potentially contribute to a history of perceived interpersonal
conflict between professional community interpreters and those who work in the K-12
educational setting. Anecdotal accounts support the idea that community interpreters and
educational interpreters tend to keep to themselves and often have negative perceptions of
interpreters working in the community setting. At the time of this thesis, there seems to
be no research that examines the nature of relationships between professional interpreters,
nor those between interpreters specifically in community and educational settings. This
study seeks to gain insight into the foundation of these documented conflicts and provide
a space for a potential root cause to be gleaned.
Statement of the Problem
Interpreters working in both the community and educational settings seem to stay
within the bubble of their own realm of the profession. That alone is not necessarily an
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issue, but the perspectives that interpreters in each of those settings seem to have about
interpreters from the other settings is an issue. The issue of interpersonal relationships
and the perceptions interpreters hold about interpreters in settings different from their
own has been challenging to present and address in this study, due to the lack of
previously conducted research; this would provide a foundation for proposing the
importance of the research questions, which are: is there an interpersonal divide between
community and educational interpreters? If so, what are the perceptions between
interpreters from each setting and how are practitioners and consumers potentially
impacted by relationships, or lack thereof, between interpreters of different settings? The
research question pursued in this study stems from my experiences as well as anecdotes
from professional community and educational interpreting colleagues across the United
States.
Purpose of the Study
This study examines the contributing factors at the foundation of interpersonal
relationships, or lack thereof, between interpreters working in community and
educational settings and addresses what members of the general interpreting community
can do to minimize and bridge this disconnect. The goal of this study is to highlight the
impacts of a lack of interpersonal relationships between community interpreters and
educational interpreters and acknowledgement of the potential consequences for d/Deaf
consumers. Acknowledging the issues at the base of this divide will be the first step
toward potentially working together for the greater good of the profession itself and for
the d/Deaf community interpreters serve. My research will contribute to the field of
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American Sign Language interpreting by providing insight on issues in the field that
seem prevalent anecdotally, but for which there is no current research to support.
Theoretical Framework
The theoretical framework used as a foundational lens for this research is the
Social Exchange Theory (SET). SET is a framework that examines interactions between
individuals throughout society as a series of exchanges that have some level of give and
take (2U, Inc., 2020; Cropanzano et al., 2017; Redmond, 2015; Tulane University School
of Social Work, 2018). Within this series of exchanges, individuals assess the potential
rewards or punishments that may result from the interaction (2U, Inc., 2020; Crossman,
2020; Cropanzano et al., 2017; Redmond, 2015). This series of exchanges have an
established norm of reciprocity expected and within this quid pro quo. SET theorists
argue that negative treatment is reciprocated with a negative response and positive
treatment is reciprocated with a positive response, therefore establishing that individuals
will conduct a cost-benefit analysis of any potential exchange and consider potential
alternatives if the cost seems to outweigh the benefit (Cropanzano et al., 2017).
The work of interpreters involves person-to-person interactions and a series of
exchanges with other interpreting professionals. SET is applicable to the research
question of interpersonal conflict and horizontal violence between professional
interpreters because those relationships are not excluded from a cost-benefit analysis of
potential risks or rewards and can include the potential that when risks arise, negative
exchanges can take place, which impacts the relationship. On the issue of conflict
between interpreters working specifically in K-12 or community settings, an interpreter
belonging primarily to one of those settings could determine in their cost-benefit analysis
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that engaging with an interpreter from the other setting potentially presents risks or at
least no foreseeable benefit, which the individual may decide is not worth the investment
of time and energy.
Considering signed language interpreting is a practice profession, like nursing,
interpreters can form healthy relationships with other professional interpreters when they
“wonder with and about each other, follow cues provided by one another, and hold one
another with respect and dignity,” much like relationships within nursing (UC Davis,
2020, “Relationship-Based Culture” section). Unfortunately, also like nursing, Ott (2012)
wrote that interpersonal relationships are often anecdotally discussed as having been
impacted by strife, even going as far as labeling these interactions as horizontal violence
(HV), impacting those vital interpersonal relationships. Ott (2012) determined that while
there is intergenerational communication conflict, this lends itself to the larger issue of
horizontal violence present within the profession of signed language interpreting.
Intergenerational communication conflict may not be the only source of strife and
horizontal violence. As anecdotally mentioned through stories from communication with
other interpreters across the profession, there are issues among interpreters working in
different settings—specifically between those working in the K-12 educational setting
and those working as independent contractors, known as community interpreters. No
research seems to have been conducted investigating the nature and development of
relationships between interpreters in these two settings; therefore, it is the topic of
research for which this theoretical framework will serve as a foundation.
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Limitations of the Study
The study included several limitations. A larger participant pool was desired in
hopes of having participants from significantly diverse geographical locations and
identity backgrounds, in order to provide data representative of diverse populations of
interpreters across the United States, including BIPOC and Deaf interpreters, which had
minimal representation in this study. The dissemination of the survey was challenging, as
some of the professional organizations contacted about sharing this survey either never
responded or responded but did not share in ways they stated that they would. Therefore,
the sharing of this survey was limited to my personal and professional connections and
reliant on those connections’ willingness to share with their personal and professional
interpreting contacts.
Another limitation of this study is that only one educational interpreter was
interviewed. This allowed for the perspective of only a K-12 educational interpreter to be
represented within the interview data. Interviewing community and educational
interpreters would have allowed for representation of both settings. Deception by way of
omission was utilized in this study, framed as collecting data on general professional
relationship information as opposed to exploring relationships between community and
educational interpreters. Ultimately, this became a limitation, as questions were designed
to ask more broadly about relationships resulting in general, broad responses; it seems
asking more straightforward questions might have still produced sufficient results related
to the aims of the research.
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Definition of Terms
Board for Evaluation of Interpreters (BEI): The Board for Evaluation of
Interpreters (BEI) is the Texas program that assesses and certifies the language and
interpreting skills of individuals who are aspiring ASL–English interpreters and is leased
to other states across the United States (Texas Health and Human Services, n.d.).
Although this exam originated in and is owned by Texas through the Office of Deaf and
Hard of Hearing Services (DHHS), some states across the United States have licensed the
exam from Texas to use in their own state to certify individuals pursuing interpreter
certification.
Code of Professional Conduct (CPC): RID co-authored the Code of Professional
Conduct (CPC) with the National Association of the Deaf (NAD), which is a guiding
document for professional behaviors and principles for working interpreters in the United
States (Registry of Interpreters for the Deaf, 2021).
Cross-setting: Used to mean “across settings different from one’s primary setting”
as it pertains to one’s relationships, collaboration, and development.
d/Deaf: Writing d/Deaf allows for inclusion of individuals who have been
medically diagnosed with hearing loss and may not identify as a member of the Deaf
community and take part in Deaf culture (lowercase “d”) as well as for individuals who
do identify as culturally Deaf, a member of the Deaf community, and communicate
primarily using signed language (capital “D”).
Educational Interpreter Performance Assessment (EIPA): An assessment
designed to specifically assess the sign-to-voice and voice-to-sign skills of individuals
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interpreting in K-12 educational settings (Classroom interpreting, n.d.). The EIPA is not a
certification, but rather assesses participants on a 0–5 scale (Classroom Interpreting, n.d.).
Evaluative language: Evaluative language is positive or negative language that
assigns worth and judgment to something a person is discussing (School Curriculum and
Standards Authority, 2014).
Horizontal Violence (HV): Horizontal violence has been recognized as “bullying
and aggression involving inter-group conflict” by an individual or group members toward
other individuals or group members (Curtis et al., 2007, p. 157; Hastie, n.d.). HV
behaviors can include, but are not limited to, gossiping, belittling gestures, aggression,
hostility, othering, ignoring, verbal abuse, discouragement/withholding support,
elitist/“better than” attitudes, etc. (Bambi et al., 2017, Bambi et al., 2018; Curtis et al.,
2007, p. 157; Hastie, n.d.).
Interpreter Training Program (ITP): Interpreter Training Programs, also known
as Interpreter Education Programs, are 2-year or 4-year formal education programs at a
college, university, or technical school that students attend to receive training through
specific curriculum, designed to prepare them to work in the interpreting profession
(Registry of Interpreters for the Deaf, Inc., n.d.).
Intrapersonal: related to things “occurring within the individual mind or self”
(Merriam-Webster, n.d.).
Interpersonal Relationships: The American Psychological Association defines
interpersonal relationships as (1) “the connections and interactions, especially ones that
are socially and emotionally significant, between two or more people” and (2) “the

11

pattern or patterns observable in an individual’s dealings with other people” (American
Psychological Association, n.d.).
Registry of Interpreters for the Deaf (RID): RID is a national membership
organization in the United States that is recognized as the national certifying body for
professional interpreters (Registry of Interpreters for the Deaf, 2021).
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CHAPTER 2: LITERATURE REVIEW
The question of the divide between the interpreters in community and educational
settings is a question that has weighed heavily on my mind since I began interpreting in
K-12 settings. Considering my experience in the field has been spent in both community
freelance interpreting and in the full-time K-12 educational setting, this topic is directly
tied to my personal experiences, as well as significant anecdotal incidents from peers and
colleagues. Although I work as a staff educational interpreter currently, I have also
worked in the community setting, which provides me with insight into vastly different
settings and interactions with colleagues, but I feel I am still new enough to the
profession to have fresh eyes that can look through a constructively critical lens.
Historical Background
Prior to 1973, opportunities for individuals with disabilities were finite and
narrow in scope (Seal, 2004). The 1973 Rehabilitation Act more immediately resulted in
the hiring of part-time interpreters for postsecondary course enrollments of d/Deaf adult
students, although interpreters at the time were community interpreters who applied their
general knowledge to the specialized setting, which was not always successful (Seal,
2004). Protections under this Act are often stated as Section 504 of the Rehabilitation
Act, which more broadly provides protections for people with disabilities who take part
in programs and activities that receive Federal funding (Individuals with Disabilities
Education Act, n.d.).
On November 29, 1975, the Education for All Handicapped Children Act was
signed into law (Public Law (PL) 94-142), which is now known as the Individuals with
13

Disabilities in Education Act (IDEA; Individuals with Disabilities in Education Act, n.d.;
Seal, 2004). This adoption was a landmark civil rights law that guaranteed children with
disabilities would have access to a free appropriate public education (FAPE) in a least
restrictive environment (LRE), which meant parents could enroll their d/Deaf children in
their local public school and administrators could not deny the enrollment of children
with disabilities (Individuals with Disabilities in Education Act, n.d.; Seal, 2004). Local
public schools scrambled to work in accordance with the law as an institution that had no
experience in educating and providing services for DHH students (Seal, 2004). Teachers
of the d/Deaf were often hired, who would work in self-contained Deaf Education
classrooms, but they would also be the ones to interpret for students in mainstream
classes where an interpreter would be needed for the student to have equal access in the
classroom (Seal, 2004).
The Education of the Deaf Act of 1986, which is most known for the renaming of
Gallaudet College to Gallaudet University, acknowledged the failings of d/Deaf
Education and proposed 52 recommendations for the improvement of education for
d/Deaf students with one recommendation specifically addressing the training and
evaluation for interpreters working in education (Seal, 2004). In recent years,
professional interpreters have been hired to replace the utilization of teachers of the
d/Deaf as interpreters, as the field of interpreting has received further recognition as a
formal profession and, even more so, as educational interpreting is increasingly
recognized as an area of specialty (Seal, 2004). The 1997 reauthorization of the IDEA
established more statutes that required states to set minimum entry-level qualifications
for personnel that have a role in provision of special education services, which includes
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interpreters hired by school districts (Seal, 2004). As a result, Congress approved and
allocated millions of dollars for interpreter training (Seal, 2004).
In 1990, the Americans with Disabilities Act (ADA) was signed into law, which
prohibits discrimination against individuals with disabilities, extended their rights to
access postsecondary education, and included acknowledgment of having a “qualified”
interpreter for individuals with hearing loss (Seal, 2004). Although most of these laws
pertain specifically to the accessibility of education for students with disabilities, the
ADA is a civil rights law that has a larger scope of application requiring federally funded
programs and organizations to provide interpreting services by a “qualified” interpreter.
The aim of the ADA is to prohibit discrimination and extend equal access to individuals
with disabilities (United States Department of Justice Civil Rights Division, n.d.).
Although signed language interpreting has probably been around for as long as
there have been d/Deaf people in existence, there was no formal recognition of
interpreting as a profession until the founding of the Registry of Interpreters for the Deaf
on June 16, 1964, at Ball State Teachers College (Humphrey et al., 2020). This means
that the profession of interpreting in North America was only about a decade old before
the first law was signed that included a regulation for an institution to provide
interpreting services through Section 504 of the Rehabilitation Act of 1973 (Individuals
with Disabilities in Education Act, n.d.; Seal, 2004). Early accounts of sign language
interpreting show interpreters typically consisted of family members of d/Deaf
individuals, teachers of the deaf, and members of the clergy (Humphrey et al., 2020). At
this time, no one acting as an interpreter received payment for providing interpreting

15

services until around the 1970s, as “interpreters” volunteered their time and
compensation of any kind was not expected (Humphrey et al., 2020).
The development of the laws reviewed thus far and acknowledgement of the
social events of the 1960s and 1970s would show a relationship between the increase in
social consciousness and civil rights and the passing of the aforementioned laws
(Humphrey et al., 2020). Laws regulated provision of interpreting services by a
profession that had not yet established itself with formal training or a formal foundation.
This was a profession ill-prepared for the increased demand that accompanied the
development of legal statues for equal access and recognition of the civil rights of DHH
individuals. Laws have, in a sense, led the actions of the profession, and the profession
has historically been left to react and accommodate.
Community Interpreting
Community interpreters are called such because ASL–English interpreting came
about out in the community, and these interpreters work in any number of various
settings during the day: medical appointments, job interviews, business meetings, a
conference, higher education courses, to name a few (Napier, 2012). The main purpose of
community interpreting is to facilitate communication between d/Deaf and hearing
consumers in any setting where communication between groups is needed to implement
community services (Scamman, 2021). Considering the significant variety of settings a
community interpreter can find themselves in, finding literature with overviews of the
work of community interpreters is challenging, with much of the research being settingspecific. For example, a community interpreter might be scheduled to interpret a medical
appointment, a meeting with a d/Deaf consumer and an attorney, and a college class all in
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one day, and a quick internet search for each of those settings produces a vast results list
with resources and research available on each of those settings, independently (e.g., the
medical setting search produces about 445,000 results; the legal setting search produces
389,000 results; the post-secondary setting search produces about 265,000 results).
As community interpreters, individuals can hold a full-time staff position with an
agency or as a 1099 contractor with one or multiple interpreting agencies (Humphrey et
al., 2020). These interpreters can have more control over their schedule in terms of how
many hours each day, week, or month they would like to work, and they may experience
periods of limited work or irregular hours (Humphrey et al., 2020; U.S. Bureau of Labor
Statistics, 2022). They can also accept and turn down assignments based on their
preferred work hours, availability, or potential content or setting of an assignment
(Humphrey et al., 2020). The setting and subject area of community work can vary, and
rarely do interpreters work with the same consumers, which provides exposure to a vast
array of consumer language needs, setting-specific jargon, diverse consumer populations;
this can lead to interpreters covering significant geographical distances determined by the
locations of available assignments and the willingness to travel (Humphrey et al., 2020;
U.S. Bureau of Labor Statistics, 2022).
Community interpreters also have some flexibility in their hourly pay rates. When
contracting with an agency or institution, community interpreters can set their hourly
rates based on several factors such as skill and certification level, years of experience,
and local market rates. Often, these interpreters can negotiate rates with an agency and a
common industry standard is to charge a two-hour minimum for any assignment for
which an interpreter is booked (Humphrey et al., 2020). Community interpreters can also
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charge higher rates for “after hours,” less than 24 hours’ notice, or for a special skill set
they possess that may be in high demand but not easily filled by just any interpreter (e.g.,
court interpreting, Deafblind interpreting, trilingual interpreting; Humphrey et al., 2020).
Educational Interpreting
Typically, when discussing educational interpreting, it includes elementary,
secondary, and postsecondary educational environments (Humphrey et al., 2020).
However, for the sake of the foundational research question of this study, educational
interpreting in this paper will refer exclusively to K-12 education and any subsequent 18+
academic services extended to special education students who are connected to public
school districts.
In K-12 educational environments, interpreters typically have the opportunity to
attain full-time employment by a school district as a staff member, which often comes
with a range of traditional workplace benefits (health insurance, sick pay, paid holidays,
etc.; Humphrey et al., 2020). This work environment usually allows for consistent work
hours and pay schedules, which provides stability and a level of predictability (Humphrey
et al., 2020). The average annual pay for an educational interpreter ranges from $15,000
to $45,000, which can depend on several factors such as certifications attained and
maintained, educational background, and years of experience (Humphrey et al., 2020).
The special skills necessary for providing services within the vast demands of the
educational day means the educational interpreter needs to demonstrate proficiency in at
least two languages (English and ASL) and multiple modes of communication, in
addition to an expansive understanding of diverse subject areas (Seal, 2004).
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Historically in the interpreting profession, educational interpreters often lack the
skills and qualifications needed to provide true inclusion and access to education in
mainstream classrooms, which has been documented for many years. Jones (2005)
reported that in the late 1980s and early 1990s interpreters in K-12 education were
severely unqualified and lacked any regular skill evaluation, and unfortunately, that had
not changed much at the time of publishing in 2005. When students have unqualified
interpreters as the medium for accessing their education, students often receive distorted
information and misrepresentations of the actual content (Bolster et al., 1999).
The study by Bolster et al. (1999) revealed that unqualified interpreters may not
be the adequate language models that children need as they are developing language and
learning content. When children have inadequate access to their own education through
inadequately skilled interpreters, it seems objectionable to hold students to high
educational standards, when the school did not hire the interpreter(s) with the same
standard (Jones, 2005). Full inclusion into the classroom setting, therefore, cannot be
successful, as is intended when students are mainstreamed (Jones, 2005).
Both Jones (2005) and Bolster et al. (1999) make arguments for interpreters in
education to have evaluations of skills established as a step towards bettering the field.
Another common topic in both pieces is the possible need for a specialized education and
certification specifically for interpreters providing services in K-12 settings (Bolster et
al., 1999; Jones, 2005). Signed language interpreters in the United States are typically
trained for interpreting for d/Deaf adults. Interpreting for d/Deaf children is different, as
d/Deaf children are developing linguistically, socially, and cognitively and interpreters in
educational settings need to have awareness of how these developments need to be

19

considered within their work (Classroom interpreting, n.d.). Interpreters in education
provide access to educational information to d/Deaf students in the mainstream setting, as
well as access to extracurricular activities, such as sports, clubs, and organizations
(Classroom interpreting, n.d.). Interpreters in this setting sometimes hold several other
roles and responsibilities such as tutor, advocate, co-teacher, club sponsor, IEP team
member, mandated reporter, and another set of adult eyes on a school campus (Classroom
interpreting, n.d.). In a recent study, Pollard et al. (2021) found that educational
interpreting is one of two settings where interpreters produced high cortisol levels due to
the stressful demands of the job. Pollard et al. propose “the competence problem” and
“complexities of the position” as reasons for high cortisol production, a potential reason
for personnel shortages, and propose changes to who is hired for mitigation of those
complex roles (Pollard et al., 2021).
It is also a stereotype that interpreters in the K-12 educational setting do not
behave or dress professionally, which has also impacted the way others, including other
interpreters, view educational interpreters (Smith, 2018). In addition to concerns
regarding necessary skills and qualifications, there is a perception that educational
interpreters are less professional, which reflects on the d/Deaf students or has a direct
impact on the student’s education by way of distracting clothing or nail color and allows
for the perpetuation of negative outsider perceptions (Smith, 2018). Unfortunately,
d/Deaf child consumers of interpreting services may feel as though they cannot advocate
for their rights to professional interpreting services in the educational setting for fear of a
variety of potentially negative consequences, including the refusal to provide interpreting
services or backlash (Smith, 2018).
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Horizontal Violence
Horizontal violence (HV), also known as lateral violence, has been a growing
topic of research in the nursing field and has been described as “bullying and aggression
involving inter-group conflict” (Curtis et al., 2007, p. 157). Bambi et al. (2017) explained
HV as “behavioral patterns planned with the aim to control, belittle or devalue a group of
peers” (p. 39). The most common type of HV is psychological harassment, which can
include, but is not limited to, verbal abuses, threats, humiliation, criticism, incivility,
hostility, withholding support, elitist/“better than” attitudes, “social and professional
exclusion, discouragement, disinterest, and denied access to information” (Bambi et al.,
2018, p. 52; Hastie, n.d.). HV differs from bullying; bullying is identified as occurring
regularly with distinct patterns, while HV can be isolated, sporadic, and is often noted as
an abuse of power when a power dynamic is involved while also having ambiguous intent
from HV behaviors (Bambi et al., 2018). Although the profession of interpreting, at large,
does not have a hierarchal structure, could perceived power by way of years of
experience, certification levels, skill level, educational background, and/or profession and
community connections contribute to perceptions of power roles within the interpreting
field?
Although the bulk of the research on HV is focused on nursing, Becher and
Visovsky (2012) acknowledged that nursing is not the only profession to experience HV.
The impact of HV is widespread, not only impacting the victim experiencing it, but it can
cause burnout, negative team performance, and therefore impact patient care (Becher &
Visovsky, 2012). Curtis et al. (2007) discussed the hierarchical nature to HV in the
nursing profession, leading me to wonder if occurrences of HV are happening in a
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different lateral move, unique to the interpreting profession, by way of interpreters
working in the community versus interpreters in K-12 education.
If we consider the prior analysis of research specifically on K-12 educational
interpreting, along with a multitude of anecdotes from colleagues regarding K-12
interpreters and their negative experiences with community interpreters, in conjunction
with the lack of a cohesive community between community and K-12 interpreters, it
seems as though HV may have a role in this dynamic. Ott (2012) conducted a study
examining HV in the interpreting profession, which was the first of its kind. Although Ott
(2012) stated their study was not conducted in a way that would allow for a definitive
declaration of a prevalence of HV in the interpreting field, it was determined that out of
four participants interviewed, all four shared not only their own experiences with actions
befitting of HV, but also unknowingly expressed perpetuation of HV themselves.
Curtis et al. (2007) addressed that the “us and them” mindset resides within the
hierarchical structure involved in HV. This “us and them” mentality is an issue I have
heard expressed by K-12 interpreters when discussing not feeling involved with the
greater interpreting community. These interpreters express feeling unwelcome at events
that will be largely attended by community interpreters. They express feelings of
perceived inadequacy, and they feel as though they are not welcome in or qualified for
leadership roles within the greater interpreting community (regardless of their experience
and certification level). HV and workplace incivility can have both physical and
psychological impacts on victims (Bambi et al., 2018). A review of those impacts showed
victims noted experiences with “decreased self-confidence, high levels of stress, poor job
satisfaction, overreaction to mental stress, psychological symptoms” (p. 75), increased
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prevalence of taking sick leave, “cardiovascular disease, psychosomatic disorders, and
chronic illness” (p. 75).
Becher and Visovsky (2012) acknowledged that inadequate communication
among medical staff can negatively impact a patient due to essential information not
being relayed and Curtis et al. (2007) noted staff utilizing effective communication could
reduce HV, which in turn, could reduce the negative impact on the patient. If we replace
“medical staff” with “interpreters,” replace “patient” with “d/Deaf consumer,” and think
of” “essential information” as new developments in the d/Deaf community and the
interpreting profession, it seems likely that with all these pieces at play, d/Deaf
consumers could also negatively be impacted by HV and inadequate communication
amongst interpreters across settings. I could find no research that examines the impacts of
relationships between interpreters on d/Deaf consumers.
Education about HV—what constitutes HV, how to identify it, how to respond to
and handle it, and the potential impact on the target—would reduce questioning about
what HV means and would get interpreters on the same page in order to identify and
combat it (Bambi et al., 2017; Bambi et al., 2018; Dimarino, 2011). Education about HV
and workplace incivility should start with training and educational programs before
individuals begin working in the field, and then professional development about HV,
effective communication, and approaches to handling HV could be of benefit to
professions experiencing HV (Bambi et al., 2018). With proper education about HV,
more attention could be called to the frequency and impact that is experienced as a result,
allowing for better communication about HV in the field. Communication about
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experiences with HV are of vital importance to working against it and moving toward a
more positive culture with mutual respect among practitioners (Dimarino, 2011).
Professional Relationships
Professional relationships between community and educational interpreters are
really the overarching point of analysis for my research. Again, there is minimal research
available on ASL–English interpreters and their professional relationships, but there
seems to be little or none so far about the relationship specifically between community
and K-12 educational interpreters. Much like UC Davis Health (2020) wrote, everything
we do exists within the “context of human relationships”; the stronger and healthier those
relationships can be, the better the outcome for all. Scientists have conducted research
about the impacts of relationships on health and have found direct relationships between
behavioral aspects, psychosocial aspects, and physiological aspects of a person’s health
and their relationships (Umberson & Montez, 2010). The support and connection that can
come from healthy social relationships can have a positive impact on a person’s
wellbeing by way of positive influence on one’s life choices that promote good health but
also can influence one’s mental health (Umberson & Montez, 2010). On the opposite end
of the spectrum lies the impacts of isolation and soured social relationships, which can
increase risk-taking behaviors, promote negative health decisions, negatively impact
one’s mental health, and increases a person’s mortality risk (Houston, 2021; Umberson &
Montez, 2010).
Gibson and Schinoff (2019) stated that people tend to think about professional
relationships as being either good or bad, when in reality relationships can span the
spectrum of “good, bad, and everything in between,” and they acknowledge that
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relationships are rarely either-or, but instead usually move fluidly on this spectrum.
Foundations for work relationships are made up of a collection of “micromoves,” which
Gibson and Schinoff (2019) defined as “small actions or behaviors that seem
inconsequential in the moment but affect how we relate to one another in the moment”
(para. 1). These micromoves are noted to have a prolonged impact on individuals,
especially if the seemingly inconsequential and prosaic action ends up inciting
pronounced feelings in a person, which can damage or strengthen the bonds of those
relationships (Gibson & Schinoff, 2019).
Considering the often-fleeting nature of working relationships between
interpreters that occur either on the job with a team interpreter, through workshops and
professional development opportunities, or at interpreter social events, it would seem
fitting that small actions or behaviors—“micromoves”—could have a lasting impact on
the relationship. Educational interpreters working as a part of a team of other staff
interpreters can have mircomoves build overtime, which could have an impact on the
relationships; while community interpreters need to develop rapport and trust quickly
within a pre-conference or as a job is getting started, so micromoves could surely have
macro impacts. Since cross-over between community and educational interpreters either
have interactions when community interpreters come into educational settings, when they
convene at the same workshops, or if educational interpreters also work as a contractor
outside of their daily educational setting, it seems as though micromoves could have a
significant impact on these cross-setting relationships as well.
Bolster et al. (1999), Jones (2005), and Smith (2018) all established that there are
major issues regarding the state of educational interpreting, which includes (but is not
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limited to) conflicting roles and insufficient skills of educational interpreters. But I
wonder if a stronger relationship with community interpreters might function as a catalyst
for improved skills and roles of educational interpreters. Might all interpreters benefit
from cross-pollination and collaboration by interpreters, regardless of skill, certification,
and setting? Then, as a direct relationship, might d/Deaf students have better access to
their education and better experiences with interpreters? Grosz (2012) stated,
“relationships with patients are the focus that drives the relationships with colleagues”
(para. 1). Again, by exchanging the word “patients” with “d/Deaf consumers,” this
statement can directly apply to the field of interpreting.
Both UC Davis Health (2020) and Grosz (2012) wrote about the importance of
healthy relationships and our responsibility to colleagues, for the betterment of the
individuals we serve. Grosz (2012) acknowledged that relationships with colleagues can
have “unique demands and concerns” (para. 1), and those relationships have potential to
impact the care patients receive. Based on these readings, it is easy to note why strong,
healthy professional relationships are important, and the divide between community and
educational interpreters is certainly in need of healing.
Reflective Practice and Relationships
Dean and Pollard (2013) developed a framework for working interpreters to use
called the Demand Control Schema (DC-S). DC-S provides a structured process that
utilizes reflective practice for interpreters to be able to safely discuss their work and
process residual issues or feelings left over from interpreting assignments (Dean &
Pollard, 2013). Components analyzed through DC-S are environmental, intrapersonal,
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paralinguistic, and interpersonal aspects of a job that may have had specific demands that
impacted the work (Dean & Pollard, 2013).
A demand is explained as a salient aspect of the work that becomes an impactful
component that influences decision-making (Dean & Pollard, 2013). Environmental
demands specifically relate to the setting, interpersonal demands involve interactions
between the interpreter and the present consumers (hearing or d/Deaf), paralinguistic
demands address the quality of expressive language from the consumers involved, and
intrapersonal demands are those that are exclusive to the interpreter (Dean & Pollard,
2013). Through an analysis of demands, interpreters can brainstorm potential controls, or
control options, described as resources an interpreter has at their disposal to manage and
navigate the demands involved in the interpreted interaction (Dean & Pollard, 2013).
Dean and Pollard (2013) proposed having discussions about demands, controls,
and relevant aspects of the work with other professionals in a “structured and validated”
way, which allows for perspective sharing and opportunities to learn from, and with, each
other. The reflective practice of supervision—a type of case conferencing also used in
other professions, like nursing and psychology—is a structured, guided process of
discussing the work through focused questions and group brainstorming (Dean & Pollard,
2013). This act of reflective practice can reduce isolation, allowing for the realization that
one is not alone in their experiences, and encourages collaborative conversations about
interpreting work in a safe and supportive environment (Dean & Pollard, 2013; WitterMerithew, 2012). Through reflective practice, interpreters can lay a foundation of sharedexperiences and mutual understanding of the work, recognize the constellation of
demands interpreters experience across settings and experience levels, while gaining
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deeper understandings and insights about their own work to apply in the future (Dean &
Pollard, 2013; Witter-Merithew, 2012). Reflective practice has been acknowledged as
having the ability to reduce loneliness and isolation, which could diminish burnout, job
dissatisfaction, hostility, distrust, and frustration among and between interpreting
professionals (Witter-Merithew, 2012).
Conclusion
A historical context for the development of the interpreting profession was
provided to lay a foundational understanding of some of the issues presented in the
sections that followed (Humphrey et al., 2020; Individuals with Disabilities Education
Act, n.d.; Seal, 2004; United States Department of Justice Civil Rights Division, n.d.).
The literature overview recognizes differences between community and K-12 educational
interpreting settings and acknowledges some of the issues that have been researched in
educational interpreting (Bolster et al., 1999; Humphrey et al., 2020; Jones, 2005; Seal
2004). The review of literature further highlighted the impacts of professional
relationships on both practitioners and those who receive services from practitioners
(Bambi et al., 2017; Bambi et al., 2018; Becher & Visovsky, 2012; Curtis et al., 2017;
Dean & Pollard, 2013; Gibson & Schinoff, 2019; Grosz, 2012; UC Davis Health, 2020;
Witter-Merithew, 2012).
As there is a lack of research analyzing professional relationships in the ASL–
English interpreting field, this literature review drew from other professions, namely
nursing, to find parallels and begin to understand relationships in the interpreting field
(Bambi et al., 2017; Bambi et al., 2018; Becher & Visovsky, 2012; UC Davis Health,
2020). Providing historical context and acknowledgement of available literature
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regarding interpreting in community and educational settings provides a lens for
comprehension and discernment of the research conducted and reported in this paper as it
relates to the marriage of available research on the two specific settings being examined
and literature on professional relationships and the impacts of horizontal violence and
workplace incivility.
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CHAPTER 3: METHOD
As mentioned in the introduction, there was no research found examining the
nature of relationships between professional working interpreters at the time of the
publishing of this paper. More specifically, there is not any research examining crosssetting relationships between interpreters—that is relationships between interpreters who
do not work full-time in the same setting. I designed an exploratory survey and interview
method to investigate the nature of professional relationships between professional ASL–
English interpreters working full-time in the respective settings of community or K-12
education. Deception by way of omission was utilized for the interview in pursuit of
authentic responses from the interviewee without being influenced by the intent of the
research question.
Population
The intended participants for this study were community and K-12 educational
interpreters across the United States. The questionnaire was open to any professional
interpreters who worked primarily as an interpreter (meaning the majority of their pay
come from interpreting work or 30 hours of their work hours were interpreting) and had a
minimum of two years of experience working as a professional interpreter. Participants
representative of geographically diverse locations with varying training, credentials,
backgrounds, identities, and professional experience were sought for this research.
Design
A 31-question survey (see Appendix B for a complete list of survey questions)
was designed to gain insight into participant demographics, professional experiences,
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educational background, and their views regarding professional relationships, as well as
any specific opinions they may have about other interpreters working in settings different
from their own. Dissemination of the survey occurred online through personal
correspondence and on professional interpreting organizations’ social media pages.
Individuals all over the United States were encouraged to participate. Survey questions
varied based on the type of data to be collected from each question. Survey question
types included: open-ended, short answer; open-ended, paragraph response; dropdown
menus; and checkboxes for multi-selection. Most questions had an option for “other” in
case the participant felt the answer options did not fit their identity or experience.
Interview questions utilized skip-logic based on the interpreter’s primary work setting
(community or K-12 education). The questions used for interviews were all open-ended
and focused on the interpreter’s interpersonal experiences with other professional
interpreters.
Upon completion of the survey, the final page presented a link to a brief, second
form for interested participants to provide their personal contact information if they were
interested in participating in interviews or a potential focus group. This form asked for
name, primary interpreting work setting, contact information, and credential status. From
this information, participants who indicated they primarily worked in the community
were compiled into one list and participants who indicated primarily working in K-12
education were compiled into another list. A total of ten individuals responded to the
second form for potential interviews, five falling under the community setting and five in
the educational setting. An online randomization generator was utilized to pick potential
participants. Due to time constraints of the research timeline and scheduling conflicts,
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only one educational interpreter was interviewed. A semi-structured interview (see
Appendix D for a complete list of interview questions) was conducted with an interpreter
who worked full-time in K-12 education. A list of 22 potential questions was created, of
which 15 were asked, in addition to questions for further clarification or expansion on a
provided response. The questions asked in the interview were based on the primary work
setting of the interviewee, along with some broad questions about professional
relationships and the signed language profession at large. The interview was conducted
and recorded on Zoom, and a transcript of the recording was produced for data analysis.
Deception by way of omission was utilized for this study out of concern for
participant responses being colored by knowing the true intent of the research. The goal
was to receive organic, candid responses regarding relationships and engagement from
interpreters of one setting with interpreters from the other setting, between full-time
community and K-12 educational interpreters. A generic title for the survey was used; the
survey questions asked broad questions about interpreter’s experiences with relationships
with other interpreters and specifically addressed relationships with interpreters who
worked in setting different from their own. The interview explored more specific
questions about cross-setting pollination of relationships and was able to conduct a more
in-depth assessment of these relationships. A debrief statement (see Appendix C) was
read to the interviewee after which the participant could decide to continue or withdrawal
their consent.
Data Analysis Procedure
This research was designed using a mixed method intended to collect both
qualitative data and quantitative data. Responses to the questionnaire were populated into
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charts and graphs, providing the opportunity for evaluating trends and evaluating
quantitative data in visual representations. The short answers provided in the survey, as
well as the transcript of the interview, were coded in several ways depending on the data,
and some data was placed in a spreadsheet for evaluation of frequency of phrases and
themes. The results of the coded spreadsheet also produced other visual representations,
such as charts and graphs for greater synthesis of the data. Special attention was given to
evaluative language as well as recurring words, phrases, and concepts to determine
common themes and evaluation placed on interpersonal experiences of the participants
within the interpreting profession.
After looking at the data as a whole, participant responses to the survey were
assigned numbers and then separated by primary work setting. Participants who indicated
full-time or staff positions in K-12 educational settings were placed in one group while
all other participants were separated into another group labeled as the community setting.
Common themes were identified, and short answer responses were examined against the
demographics of participants within the setting to see if any relationships existed among
any of the demographic groups.
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CHAPTER 4: RESULTS AND DISCUSSION
This chapter presents the results and subsequent discussion of the research
findings. The results reported are responses collected from a survey and a review of an
interview with one full-time educational interpreter. The discussion provides synthesis of
the data and interview responses with recognition to some of the primary themes and
trends found in the research.
Results
Fifty-three participants completed the 31-question survey in a month and a half,
and one participant was included for a follow-up interview. The survey included four
sections: demographics, professional information, professional relationships, and
“interest in contributing further.” “Interest in contributing further” included a link to a
separate survey form (see Appendix C) that allowed participants to provide their contact
information if they were interested in participating in interviews for further data
collection. Although many interpreters filled out the subsequent form about contributing
further by way of interviews, due to time constraints, only one interpreter who works fulltime in the K-12 educational setting was interviewed.
Demographics
In response to the question “In which state do you work?,” there were 19 states
represented. This included 26 participants from Texas, four from Oregon, three from
Pennsylvania, two from Ohio, two from Washington, two from Michigan, two from
California, with North Carolina, Florida, Arizona, Wisconsin, Massachusetts, New York,
Georgia, Virginia, and South Dakota each having one participant, with one interpreter
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who stated they worked in both Texas and Maryland. In addition to the states listed
above, one interpreter noted they worked in Washington, D.C., and another interpreter
stated they worked in Puerto Rico (Figure 1). The data from these participants were still
included as they are still related to the United States, despite not being labeled as states.
Figure 1
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The ages of participants ranged from 20-65 or older, with the age group 26-35
being the largest age group represented (n = 24). Age ranges 20-25 and 36-45 both
recorded eight participants, 46-55 and 56-65 comprised six participants, with the 65 or
older age range including one participant (Figure 2).
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Figure 2
What is Your Age?

WHAT IS YOUR AGE?
56-65
11%

65 or Older
2%

20-25
15%

46-55
12%

36-45
15%
26-35
45%

In response to the question “What is your racial, cultural, or ethnic identity?” 41
participants responded White, White/Not Hispanic/Latino, or Caucasian and one
responded White, German-American. Four individuals responded Latino/Latinx, two
responded Hispanic, and one responded Hispanic/Latino. One participant responded
Black, one responded as Armenian, one responded as “prefer not to say,” and one
responded as “undefined” (Figure 3).
When asked “What is your gender identity?” 41 responded as female, two as cisfemale, and one as straight female. Two other participants responded as non-binary, one
as lesbian, one answered with “prefer not to say, and five responded as male (Figure 4).
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Figure 3
What is Your Racial, Cultural, or Ethnic Identity?

What is your racial, cultural, or ethinic
identity?
Armenian
2%
Hispanic/Latino
2%
Hispanic
Latino/Latinx
7%

Prefer not to say"Undefined"
2%
2%

Black
2%

4%

White, GermanAmerican
2%
White, White/Not
Hispanic/Latino,
Caucasian
77%

Figure 4
What is your Gender Identity?

What is your gender identity?
Non-Binary
4%
Straight Female
2%
Cis-Female
4%

Lesbian
2%

Prefer not to say
2%
Male
9%

Female
77%

Female

Cis-Female

Straight Female

Non-Binary

Lesbian

Male

Prefer not to say
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Survey participants were asked three questions about their exposure to American
Sign Language and their educational background. The question “When did you first learn
sign language?” was provided with the answer choices of: First language (CODA or
CDI); As a child; During high school; During college; or Other. “Other” as a response
was included so that participants could add an answer more befitting of their experience.
Three responded that signed language was their first language, eight responded that they
learned as a child, 15 responded that they learned during high school, 21 participants
responded that they learned during college, with four choosing “other.” The four
responses to “other” included, “elementary school then high school,” “daughter born
Deaf,” “back to school after graduating university,” and “during high school and college”
(Figure 5).
The first question about participants’ education was “What is the highest level of
education you have completed?” with the provided options of High school, Professional
certificate, Associate degree (A.S./A.A.S.), Bachelor’s degree, Master’s Degree, Doctoral
degree, and “Other.” The response analysis identified one participant with a high school
degree, 18 with associate degrees, one with a professional certification, 20 with
bachelor’s degrees, 13 with master’s degrees, and zero participants with doctoral degrees.
Professional Information
Participants were asked nine questions about their professional status and
credentials. The first question asked “How many years have you been interpreting?” and
offered ranges of years from which participants could choose which matched their years
in the field. Of the 53 participants, 17 people had been interpreting 2-5 years, 13 had been
interpreting 6-10 years, eight had been interpreting for 11-15 years, three had been
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interpreting for 16-20 years, four had been interpreting for 21-25 years, and eight
participants had been interpreting for 26 or more years (Figure 5).
Figure 5
How Many Years Have You Been Interpreting?

HOW MANY YEARS HAVE YOU BEEN
INTERPRETING?
26 or more
15%

21-25 years
8%

2-5 years
32%

16-20 years
6%

11-15 years
15%
6-10 years
24%

The second question in this section asked participants if they held any
professional interpreting credentials. Forty-eight participants responded “Yes,” and five
responded “No” (Figure 6), followed by the question “If YES to the above question,
please indicate what credential(s) you hold (select all that apply).”

39

Figure 6
Are You Credentialed?

Are you credentialed?
No
9%

Yes
91%

Participants could check boxes for all the credentials they held, including
certification from the Registry of Interpreters for the Deaf (RID), Board of Evaluation of
Interpreters (BEI), Quality Assurance Screening Test (QAST), Educational Interpreter
Performance Exam (EIPA), or “Other.” Of the 48 participants, 26 held RID certifications,
23 held BEI certification (13 BEI Basic, seven BEI Advanced, and one BEI Master), one
participant certified through QAST, and 13 held EIPA credentials at one or more
academic level with provided scores ranging from 3.4 to 5.0. There were five participants
who responded with “other,” indicating that they held state licensure per their local
guidelines and one participant included a level for the Sign Language Proficiency
Interview (SLPI). Some of these participants indicated that they held more than one
credential.
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Participants were asked to indicate their primary work setting. To this question,
33 participants selected Community, two selected Medical (staff), 13 people selected
K-12 Education (staff), seven selected K-12 Education (full-time contract), four selected
K-12 Education (part-time contract), one selected Postsecondary (full-time contract), and
17 selected Postsecondary (part-time contract). Of the 53 total responses, 29 participants
either wrote in their primary setting that was not included in the provided list or wrote in
settings in addition to their selections from the settings provided. The additional settings
are as follows: VRS (21 participants), Theater (three participants), Religious (one
participant), Corporate (one participant), Mental Health (two participants), Designated
interpreter for Deaf Professionals (one participant), Social Services/Internal Business
Development (one participant). A total of 19 participants indicated they worked in the
K-12 educational setting as either staff, full-time contractors, or part-time contractors. Of
those 19 participants, 14 indicated that they also work in other settings outside of the
K-12 setting.
Participants were asked about their professional development interests. These
responses produced a significant variety ranging from social justice, professional identity,
teaming, ethics, and language development, to specialized areas like legal, medical,
mental health, and K-12 education. Some participants noted they would take anything
that was provided by their agency because it was provided at no cost to the interpreter
themself. One setting-specific result to note is that only participants who indicated
working full-time in the K-12 educational setting indicated an interest in educational
interpreting professional development topics.

41

Professional Relationships
Participants were asked a series of questions regarding their history of attending
events hosted by interpreters or interpreter organizations, and if they were comfortable
attending such events. To the question “Did you feel comfortable or welcome attending
[interpreting events] prior to the Covid 19 Pandemic?,” 51 out of the total 53 participants
responded to the question; 43 of those participants simply responded with “Yes.” Of the
remaining eight participants, three responded “No,” with the final five providing various
short answer responses that ranged from explanations of preferred settings, a general
discomfort with social gatherings, “sometimes” feeling comfortable or welcome, with
two people stating they felt welcome but like they did not belong or that they felt
“welcome but not always comfortable.”
A follow-up question was asked, requesting that the participants expand on why
they did or did not feel comfortable/welcome at interpreting events. To this question, 20
participants responded with answers that noted their years in the field, the relationships
they have developed, and/or knowing that everyone is there for the same reason as the
main factors for feeling welcome or comfortable when attending interpreting events.
Each of the three participants who responded that they did not feel comfortable at
interpreting events provided an explanation for their discomfort. One participant
responded, “Most interpreters have the high school mentality, if you’re not in their clique,
you’re not in.” Another responded with “interpreters are mean and territorial,” and the
third responded wrote “In-person events, I was always the one interpreter from out of
town and everyone else knew each other.” The one participant who noted they
“sometimes” felt comfortable stated that their state’s interpreting organization’s
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conference was “uncomfortable” and further added that “sometimes interpreters have
attitudes.”
The next question asked participants “What conference or training topics do you
attend the most?” with the most common responses ranging from setting specific topics
(e.g., medical, legal/court, mental health, K-12 education), to topics of power, privilege,
and oppression (PPO) and social justice, to language deprivation and acquisition, to
interpreter identity and topics that challenge field norms, to ethics. Of these responses,
the 5 participants who mentioned K-12 education-related topics as a topic they attend the
most, all indicated their primary setting of work as K-12 education (staff), with no other
participants indicating an interest in topics of K-12 settings.
The next question in the survey asked participants, “Do you think professional
relationships within the interpreting field are important? Please explain.” Of the total 53
participants, one participant did not provide a response, 45 participants responded in the
affirmative with a straightforward “Yes” with most of them providing an explanation.
One participant was confused about how to respond. One participant stated “Yes, but not
if they require you to compromise your integrity.” Another participant stated that they
believe having support is important but think that they do not “need to go to every
interpreting event and make connections and ‘network’ in order to have a good career as
an interpreter.” A review of common themes within these responses was conducted and
13 common themes were identified: knowledge sharing/learning from each other (33%),
support (25%), networking/establishing a network (15%), shared experiences/mutual
understanding (13%), community (10%), connection (10%), opportunities/experiences
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(7%), trust (7%), being a team/impact to teaming (7%), better provision of services (7%),
and criticism/feedback (6%).
Recurring Themes
Knowledge sharing: Under the broad topic of knowledge sharing, participants
mentioned resource sharing, varying aspects of skill development, and different
statements that included the concept of learning from each other. Some of these responses
are shown in Table 1.
Table 1
Theme: Knowledge Sharing
“Yes, interpreters and the deaf community thrive when they share knowledge and
ideas with each other.”
“Knowing who is interested/experienced/skilled in what areas is important so we can
learn from each other.”
Support: With the mention of support showing up in 25% of participant
responses, this theme is tied to the need for support as a working interpreter. Some
participants mentioned sharing resources as part of providing support. Others noted that
support can impact one’s “well-being” or impact those that receive interpreting services.
One participant made mention of who might provide the support while another interpreter
mentioned reciprocated support as “essential.” Table 2 shows some participant responses.
Table 2
Theme: Support
“I think many folks who burn out of interpreting often do not have a strong support
system within the field.”
“Having good functional relationships in our field not only helps and supports us as
individual interpreters but also the communities that we serve.”
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“Support is vital to anyone’s success/wellbeing, especially support from people who
understand your experiences.”
Network: Most responses from participants who mentioned
networking/establishing a network as an important reason for developing professional
relationships mentioned friendship, mentoring, and having people in your network that
will refer you for interpreting jobs. Examples of those responses are below in Table 3.
Table 3
Theme: Network
“We still largely operate off of a networking model. The more you have your feet in
those waters, the more and varying work you will experience.”
“I find interpreting to be a highly network-based career path. One’s relationships can
have a direct impact on...one’s career, from access to career opportunities to skill
development.”
Shared experiences: Survey respondents mentioned the topic of shared
experiences from other interpreters in 13% of responses. Table 4 shows some participant
responses addressing the need some interpreters may feel regarding connection through
mutual understanding.
Table 4
Theme: Shared experiences
“In our field, most things are confidential and cannot be shared. But it is nice to have
someone that understands the difficulties of our job.”
“Personally, [professional relationships] are beneficial for allowing each person
involved an outlet to validate his/her experiences and frustrations.”
“Professional relationships are important...because we need to be able to have people
to share experiences with (all confidentially) to check ourselves.”
“Other interpreters are the only ones you can turn to when needing to debrief as
people outside of the profession don’t understand the intricacies of an interpreter’s
work.”
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Community: Community was mentioned in 10% of responses. All the responses
under this theme noted that professional relationships in the field of ASL–English
interpreting give community to working interpreters. Participant responses about
“community” can be found in Table 5.
Table 5
Theme: Community
“It’s important to cultivate professional relationships because we form a community.”
“Professional relationships give community to working interpreters.”
“In the field of interpreting, we are a community. What is a community? It’s people
coming together for a common goal in a common area, ours being facilitating
communication”
Connection: Table 6 shows some responses that included the topic of connection.
Connection is a theme that came up in 10% of participant responses. These responses
touch on connection to combat isolation and loneliness while working as an ASL–English
interpreter and to better aid the overall interpreting process.
Table 6
Theme: Connection
“I think [professional relationships] are important for the field in as far as they...foster
connection and familiarity.
“[Interpreting] is isolating work. We are desperate lately for connection(s).”
Opportunities/Experiences: The theme of increased access to work opportunities
or exposure to more varied work experiences came up in 7% of survey responses.
Respondents wrote of increased opportunities and experiences as a direct result of
networking through professional relationships. Some of these responses can be viewed in
Table 7.
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Table 7
Theme: Opportunities/experiences
“You can network better and have more opportunities open for you. I’ve had several
interpreter friends help me get the jobs I have today.”
“One’s relationships have a direct impact on many facets of one’s career, from access
to career opportunities to skills development”
Teaming, Trust, and Quality Services: Teaming, trust, and the quality of
services rendered to consumers each showed up in 7% of responses, respectively. Trust
was mentioned as a component of teaming and, for some, as a necessity for providing
better services for consumers, due to the trust between team interpreters. Table 8 shows
what respondents thought about these reoccurring themes.
Table 8
Theme: Teaming, Trust, and Quality of Services
“Building relationships within the community builds bonds of trust, and this supports
the Deaf community.”
“Good relationships are needed to effectively co-create an interpreted message as a
team, trust to receive feeds, etc.”
“This work relies on trust, which is only established through relationships.”
“We cannot serve our consumers if we do not have good collegial relationships.”
Criticism and Feedback: The themes of criticism and feedback (used
interchangeably) were mentioned in 6% of participant responses. Participants mention
criticism and feedback as something integral to the work as part of professional
relationships. Examples can be found in Table 9.
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Table 9
Theme: Criticism and Feedback
“In order to have a good team, we need to...be able to give constructive criticism
without being offended or offensive. ...interpreters need to be okay getting feedback.”
“The relationship between interpreters is essential for mutual support, the ability to
mentor, receive input and perspectives on your work.”
“It’s always a great benefit when you have positive feedback.”
The next section asked participants about the pros and cons of having—and not
having—professional relationships. Out of the 53 respondents, 48 provided responses to
each question. A review of recurring themes was conducted to the question “What pros
and/or cons do you think might result from building relationships among professional
interpreters across settings? Please explain.” Six themes as “pros” and three themes as
“cons” were identified. The six themes identified in participant responses as “pros”
included: knowledge-sharing/skill development (50%), network/connections (35%),
support (23%), job opportunities (15%), ability to seek advice/debrief (13%), and
teaming (13%), with 13% of participants stating they could not identify a con associated
with developing professional relationships with other interpreters. From the responses
that noted cons of engaging in professional relationships, three reoccurring themes were
identified: horizontal violence (15%), developing “bad habits” (13%), and avoiding tough
conversations (7%).
Pros of Establishing Professional Relationships. In half of the 48 responses,
participants made mention of some aspect of the work that would fall under the general
theme of “knowledge-sharing/skill development” including the opportunity to learn from
each other, professional development, resource-sharing, mentorship, sharing knowledge
with each other and in workshops, and the ability to observe or model skill in various
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areas while working together. Responses that included “networking/connections” wrote
about the topic as an umbrella aspect of the field that could lead to job opportunities,
mentoring, skill development, friendships, provide support, and the ability to refer others
for work assignments through the network a professional interpreter has as a result of
developing professional relationships. The topic of support was straightforward in
responses, noting that interpreters can support each other through developing professional
relationships. Job opportunities were discussed as something that resulted more
frequently from having professional relationships through an interpreter’s network.
Respondents mentioned “job opportunities” as either being referred for jobs or as the
chance to refer consumers to other interpreters, and, as one participant stated, the “ability
to refer consumers to interpreters who are better suited for the task/job at hand.”
Participants who mentioned the ability to seek advice and/or to debrief as a vital
component to developing professional relationships addressed facing situations worthy of
seeking advice from other interpreters or the need to have a “safe space to get rid of pentup vicarious trauma” that can have an impact on working interpreters. The final theme
identified as a pro of professional relationships is teaming, specifically feeling more
comfort with a team interpreter who is familiar or working smoother together on team
interpreting assignments, as a direct result of established professional relationships.
Cons of Establishing Professional Relationships. Behaviors identified under the
umbrella theme of horizontal violence were described in 15% of responses. These
behaviors included “high school mentality,” drama/gossip/backstabbing, establishing
cliques, and not feeling safe in interpreter spaces. The second most prominent theme of
“developing bad habits” came from various responses where participants mentioned or
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described behavior with negative connotations that could be deemed as a developed bad
habit. The potential bad habits participants mentioned included not utilizing discretion in
relationships and breaking confidentiality, not establishing distinct boundaries between
professional and personal relationships, behaving “too friendly” or “too relaxed” on
assignments, “lacking ethics,” and “unintentionally fostering bad habits.” Avoiding tough
conversations relates to “fostering bad habits” in that some participants expressed
concern that having friendly relationships with other professional interpreters can make it
challenging to have “tough conversations” about accountability for their actions or
unethical behavior. One participant stated a con of not having professional relationships
may be “a community of individuals that may not be comfortable having tough
conversations for fear of hurting a friend’s feelings.”
Reduced Professional Relationships: Pros and Cons. The next question in the
survey asked participants about the pros and cons of not establishing relationships with
other professional interpreters. The pros identified were minimal, with only 17% of
participants stating pros. The main reasons for not establishing professional relationships
being the ability to avoid behaviors from other interpreters that would fall under the
definition of horizontal violence, such as “self-protection from gossip,” “less trashtalking,” “less drama,” as well as the ability to retain privacy and to better maintain
neutrality, confidentiality, and control over how others perceive you.
The most common themes identified as cons by participants were isolation (33%),
stagnation/lack of growth (23%), disengaged/not keeping up with advances in the field
(21%), lower quality services for consumers (21%), and behaviors falling under
horizontal violence (21%). When the themes of isolation and stagnation/lack of growth
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came up, participants stated issues of loneliness and isolation that can naturally arise due
to often being the only interpreter on an assignment, with one respondent calling
interpreting a “lone wolf career.” Participants who noted isolation also indicated that the
lack of interaction with other interpreters (if one has not cultivated and developed other
relationships) can cause a person’s skills to become stagnant or regress, due to not having
exposure to interpreters who may have skills different from your own and having the
ability to learn from other interpreters. Lower quality services provided to consumers
included the topic of negative teaming experiences due to negative or nonexistent
relationships with other interpreters, and by extension, the team interpreter on an
assignment. Responses under this theme acknowledged that this issue can be “damaging
to both communities.” The overall theme of horizontal violence is used as an umbrella
theme for a variety of behaviors or issues respondents included such as: negative views
from other interpreters from the lack of engagement (only in the field for the money or
that there is a lack of care about the overall profession), “increased negative competitive
thinking,” judgment, and a lack of mutual trust due to thinking other interpreters are less
motivated or willing to collaborate and develop.
Consumer Impact
The last questions in the survey asked about respondents’ perceptions of
relationships between professional interpreters and the potential impact on consumers
(see Figure 7). Of the 52 responses to the question “do you think relationships between
professional interpreters (especially working in different settings) could have an impact
on consumers?,” 81% answered “Yes,” 15% answered “No,” with just 4% choosing
“Maybe.”
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Figure 7
Consumer Impact

When asked to expand on their answer, most responses fell into two categories:
impact of the teaming relationship (25%) and impacts of knowledge-sharing (18%).
Impacts of teaming relationships, across the board, were addressed as a negative
relationship or unwillingness to collaborate throughout the teaming process is noticeable
to consumers and will have a negative impact on the provision of services. The following
quote from a respondent demonstrates how teaming relationships can impact the
consumers that interpreters serve:
Interpersonal relationships between interpreter colleagues has a direct impact on
consumers by virtue of service provision. In a situation where there exists no prior
collegiate relationship between interpreters A and B, and they are called to team
together, if not for the establishment of fast trust—which is not always a given—
the teaming situation runs the risk of becoming simple turn-taking. That is not the
purpose of interpreter teams—the co-interpreter is meant to be an active support
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and monitor the working interpreter. If, however, turn-taking is established and no
rapport is developed, the co-interpreter is less likely to consistently provide the
necessary level of support. In situations where there exists hostility between
teams, there is an additional stressor introduced which may then impact the
working interpreter’s cognitive processing during the interpreting process. All of
this to say: if we don’t support each other at work, yes, we are hurting each other
AND our consumers in the process.
In the category identified as impacts of knowledge-sharing, participants addressed
that through sharing new sign vocabulary, giving feedback, having the opportunity to
combine skill sets on assignments, and having discussions about best practices and ethics,
interpreters can provide better services. Some interpreters specifically addressed the part
of the question asking about working in different settings, stating that learning
information and various skills from interpreters of different primary settings will create
more well-rounded interpreters, allowing for better services. Interpreters engaging in
cross-setting collaboration can share their specialty knowledge and skills from their
primary setting, and the willingness to share that with others allows for other interpreters
to further grow and develop. As one interpreter stated:
Consumers also need well-rounded, flexible interpreters able to work in a variety
of settings. Relationships and dialogue between interpreters working in different
settings can help prepare interpreters for when they may encounter that setting in
the future.
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Additional Thoughts
The final question in the survey provided participants with the opportunity to
share any thoughts not addressed in another part of the survey, regarding professional
relationships among working interpreters (see Figure 8). The responses to this question
varied more in themes than other short answer responses, but some main themes were
identified: horizontal violence (50%), network/collaboration (25%), and active cultivation
of relationships (25%).
Figure 8
Additional Contributions

Out of the 20 responses provided, 50% included mention of behaviors indicative
of horizontal violence such as gossip, judgment, criticism, othering/criticizing/attacking,
hostility, as well as cliques and “high school mentality.” Some participants tied behaviors
of horizontal violence to interpreter burnout and attrition. Other responses connected
horizontal violence to the other two themes of networking/collaborating and active
cultivation of relationships stating that building relationships can be hard to do when
interpreters feel judged or stigmatized because of their primary setting (educational
setting). This can stem from rampant gossip, the competitive and critical nature of the
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profession, or from horizontal violence that develops from a lack of professional
relationships with peers from a variety of settings. One participant wrote:
I believe that a lot of the horizontal violence and negativity that happens in the
field of interpreting, comes from not having relationships with a variety of
professional peers. We don’t have to be best friends with everyone, but we do
have to function in a space so that we can always try to do our best work. We
have to be able to feel we can approach people for accountability purposes. Even
when we dislike someone or don’t want to “hang out” we may be tasked to work
with those people. Creating professional relationships allows for mutual respect,
even to agree to disagree.
Another participant wrote:
I think the lack of professional relationships we have in our field is a contributor
to the interpreters we are losing for mental health reasons. They don’t feel
supported, or they experience extreme hostility sometimes and they can’t handle
it. They shouldn’t have to handle it. All interpreters should be trying to develop
those relationships and foster unity within our profession. There aren’t enough of
us. We need to take care of the ones we have so we can welcome in more
interpreters in the future.
Several other participants noted the importance and impact of intergenerational
relationships. In 10% of responses, respondents acknowledged that having relationships
with interpreters from other generations in the field helps them to stay relevant and
understand changes in the industry. These responses also noted that older generations
should be willing to mentor the upcoming generations to have qualified interpreters when
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the older generation retires. One participant stated that “the field needs to embrace,
support, and mentor the younger generation of interpreters.”
Analysis by Setting: Community and K-12 Education
As the initial research question seeks to examine the relationships between
community and K-12 educational interpreters, an analysis and comparison of responses
was conducted. Participant responses were divided and categorized by work setting. The
two categories were full-time K-12 education and community. For this research, any
participant who indicated any setting other than K-12 education was included in the
community category. Of the total 53 responses to the survey, community interpreters
accounted for 39 responses, with 14 responses coming from full-time K-12 educational
interpreters. Out of the 39 community participants, two were not certified, and of the 14
K-12 educational interpreters, three were not certified.
Through analysis of the 39 responses from community interpreters, five main
themes were identified (Figure 9): horizontal violence (67%), network/support (62%),
knowledge-sharing (51%), isolation (44%), and perceptions (21%).
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Figure 9
Community Interpreters: Themes

The theme of horizontal violence was identified through participant responses that
described interpreter behaviors such as having cliques, gossiping, backstabbing, hostility,
judgment, criticism, a level of competitiveness that is palpable to consumers, and
assumptions about other interpreters’ motivations or professional ethics and decisions
that were then discussed with other interpreters or consumers as opposed to discussing
with the interpreter directly. Stories and descriptions of behaviors aligning with
horizontal violence from within the interpreting profession included not feeling a sense of
belonging in the profession due to cliques, to judging someone’s motivations for
becoming an interpreter because of how involved or uninvolved they may be in the
profession, to one story shared about gossip from one interpreter with such an impact that
the respondent felt their reputation had been damaged, and the respondent stated they
were having to rebuild trust with d/Deaf consumers. This participant wrote:
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You can feel very protected if you don’t socialize with others who have the
opportunity to destroy the only thing that you really have in your career—your
name. Other interpreters can have a lot of influence on the interpreting choices
made by their d/Deaf friends, which can impact your career.
A popular interpreter who has a bad relationship with another interpreter
outside of the interpreting world can easily influence how their deaf friends feel
about that person. I have personally experienced a lack of trust from my
consumers when misinformation about my ethics has been spread to them. This is
difficult to fix and can complicate an interpreter’s relationship with their clients
for years.
I truly believe that every interpreter should be offered the opportunity to
learn and grow from their mistakes. One bad teaming experiences shouldn’t lead
to career-long opinions being formed. We need to be more gentle with each other
and allow for growth and improvement. We need to talk to each other and find
ways around any barriers that may be inhibiting our ability to work together rather
than just putting each other on their “I don’t want to work with that interpreter”
list.
The second theme of network/support mentioned in 62% of responses was
discussed as a need for support to combat isolation and stagnation and that having a
network opens doors to more job referrals and varied work experiences. Through this
support and established network comes the third theme of knowledge-sharing, which just
over half of participants mentioned within their responses. This knowledge-sharing theme
was identified through mention of the need for sharing trends and new developments in
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the interpreting field and through accountability discussions about interpreting work and
ethical decision-making. Most participants noted that interpreters grow and develop skills
through exposure and interactions with other interpreters, especially other interpreters
that have a particularly honed skill set that varies from their own.
The theme of isolation came about very directly, with participants mentioning the
isolating and lonely nature of the profession without a network of trusted interpreters and
support throughout one’s career. The final theme from the responses of community
interpreters was that of perceptions of other interpreters. Although only mentioned in
21% of responses, it was still significant enough to report considering it only came up in
community interpreter responses. This theme of “perceptions” stems from different
thoughts about professional relationships and perceptions: (1) if an interpreter engages in
professional relationships, then they have control over perceptions of them by other
interpreters or (2) not engaging in professional relationships with other interpreters
allows for more control over how one can or will be perceived by other interpreters.
In the analysis of the 14 responses from educational interpreters, the four main
themes identified were (Figure 10): support/networking (57%), knowledge-sharing
(50%), horizontal violence (43%), and isolation (29%).
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Figure 10
Educational Interpreters: Themes

The responses from this group of interpreters regarding support and networking
mostly highlighted the benefits of supporting each other, receiving support, having a solid
network of supportive interpreters who have mutual understanding of interpreting work,
as well as the importance of having an environment conducive to constructive criticism
and feedback. Knowledge-sharing, the second most common theme, was mentioned
regarding how much interpreters can learn from each other and that the more interpreters
share knowledge about developments in the field, signs, and professional experiences, the
better benefit that may be for d/Deaf consumers receiving interpreting services. The third
theme, horizontal violence, was identified through behaviors expressed in participant
responses, including: backstabbing, cliques, judgment/being looked down upon, and
gossip. The final theme of isolation was mentioned as either the field itself can be
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isolating or lonely without support from other interpreters and having an established
network.
In the K-12 educational interpreter survey response analysis, two participants
mentioned setting-specific issues as they pertain to working as interpreters in the K-12
educational setting; both participants also mentioned the need for cross-setting
engagement and collaboration, as well as the process of interpreting, is interpreting,
regardless of the setting or perceived hierarchy of settings. The setting-specific topic
mentioned by one participant mentioned the issue of Interpreter Training Programs
(ITPs) discouraging students from working in the K-12 educational setting, partly
because it is “looked down upon by many interpreters and d/Deaf professionals” due to
the pay given to interpreters in this setting, as well as the variety of language needs from
child d/Deaf consumers compared to the community. The second participant who made
mention of something setting-specific wrote about K-12 educational interpreters
“teaching and preparing students to utilize an interpreter, which benefits
community/freelance interpreters.” Both participants wrote about the idea that
interpreters are interpreters, regardless of the setting and through more cross-setting
engagement and collaboration, all interpreters could learn from each other and their
special-setting experiences, which can have a positive impact on consumers. One of these
participants stated the belief that when interpreters engage with other interpreters who
work primarily in settings different from their own, judgment would be reduced through
understanding of varied skills and abilities required for that specific setting.
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Interview
An interview was conducted with one interpreter who works full-time as an
educational interpreter. This participant has been interpreting for 20 years, primarily in
the K-12 educational setting, but they also have experience in Video Relay Service
(VRS) and community interpreting. The interviewee is credentialed through both national
and state certifying bodies, as well as the elementary and secondary EIPA, and maintains
the required state licensure for the state where they work. This participant attended a
4-year university, where they pursued two different degree tracks simultaneously, one of
which was the ASL–English Interpreting bachelor’s program.
The interviewee was asked about their training and if they received any settingspecific training before entering the field. Although they had one class dedicated to
interpreting in special settings, the participant’s 4-year ITP did not provide any training
specific to the K-12 educational setting. Regardless, the interviewee immediately began
working in K-12 education as an interpreter, prior to any laws or policies regulating
certifications or credentials required to work in that setting and has worked in K-12
education ever since. This interpreter has witnessed and followed changes in the
profession since they began in the field; some of the biggest changes witnessed include
the local changes to laws and policies surrounding the interpreting profession and, more
specifically, policies that pertain to interpreters working in K-12 education.
When asked about their thoughts and experiences regarding collaboration with
colleagues, the interviewee mentioned a number of ways interpreters within their school
system collaborate, including but not limited to being relocated to another building to
help cover for interpreter absences, having discussions with interpreters on other
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campuses about upcoming students and their needs in order to provide the best possible
services for students unfamiliar to them, as well as discussing sign choices for concepts
and class content that one interpreter may be less familiar with but with which one of
their colleagues may have more experience and exposure. When asked about
collaboration with interpreters who work in different settings, the interviewee shared that
due to some staffing changes and adjustments in the last year, there had been a steadily
revolving door of community interpreters in the school district to help fill interpreting
needs that could not be completely covered by staff interpreters. This participant stated:
There is a noted difference between interpreters who are used to working in K-12
settings and those who are used to working in the community and come to work
in the K-12 setting. They don’t collaborate the way K-12 interpreters do.... How
they approach working with the kids is different, too, and even with staff. Because
as a full-time K-12 interpreter, I understand that there is a lot of collaboration not
only with me and the other interpreters, but with me and the teachers I work with.
The interviewee went on to state that they perceive that, potentially, community
interpreters coming into schools to fill interpreting needs, may not understand the
“demands” of the K-12 environment, including that a level of information-sharing is
acceptable in the K-12 setting and allowing interpreters to still abide by the tenet of
confidentiality in the RID Code of Professional Conduct (CPC), noting that the RID CPC
was written with community interpreters in mind serving autonomous d/Deaf adults out
in the community, not d/Deaf students with Individualized Education Programs (IEPs).
As stated by the interviewee, working with a team in K-12 education looks different than
working with a team out in the community, and the interaction with that team informs the

63

function of the interpreter and the team involved. However, there was mention of seeing
more collaboration beginning to occur among community interpreters, more specifically
in medical settings through newer discussions of the interpreter being a member of the
medical team by way of collaborating with medical professionals to provide better
services, but it can also inform a need for increased services.
The interviewee went on to discuss the differences in skills required to get
certified or pass specific assessments, and how those specialized skills fit into specific
settings, but may not translate within the general field of interpreting. Although this
individual has a perfect score on a level of the EIPA assessment, they did not pass higher
level state and national exams upon the first try and even had mentors tell them that they
“looked like” an educational interpreter in their production of interpreted content. “There
is a division between what we do in K-12 and what we do in the community,” stated the
interviewee. This statement was expanded upon with the idea that in K-12 education,
interpreters have more responsibility to the production of the interpreted message to
support language learning and vocabulary development, but in the community,
autonomous d/Deaf adults have more responsibility for seeking clarification and pursuing
the goals of the interpreted interaction.
When asked about their thoughts on cross-setting collaboration between
interpreters working in different primary settings, the interviewee mentioned a need for
workshops and professional development on this topic, as working with d/Deaf children
is not exclusive to the K-12 academic setting. Students still go to various medical
appointments, court, CPS, or other settings that fall in the community interpreting realm,
but typically community interpreters have not had training on how to connect with a
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d/Deaf child on their language level. Alternatively, the interviewee states that educational
interpreters are the “square peg in a round hole” considering the vast variety of topics
educational interpreters encounter in their daily work, which can quickly become medical
or legal. “We need to see that cross-training so that we can meet the needs of these kids
on multiple levels,” stated the interviewee, who then went on to say that community
interpreters and K-12 interpreters should collaborate on how to provide accessible
language for d/Deaf children, because interpreting for a d/Deaf child on a medical
assignment the same way they would interpret for a d/Deaf adult on a medical assignment
is not accessible language for the child.
“We need to see that cross-training so that we can prepare interpreters on both
ends to meet the needs of those kids, because the DHH kids are the most vulnerable
members of the d/Deaf community...saying that ‘I don’t work in schools’ is not the same
as saying ‘I don’t work with kids,’ because kids are still out there going to those
appointments, and you need to know how to meet those needs.”
When asked about recurring themes, notable differences, or issues noticed when
discussing or working in K-12 education and community settings, the interviewee
mentioned the biggest issues pertain to how interpreters interpret, understand, and apply
the RID CPC. It was noted that educational interpreters have a multitude of resources to
guide the decision-making process when it comes to a variety of issues and ethical
dilemmas in the K-12 setting, such as the new Code of Ethics from the National
Association of Interpreters in Education (NAIE, 2021), professional guidelines from
NAIE and RID, as well as the RID CPC, but most community interpreters are only
familiar with the RID CPC. Through their knowledge of the RID CPC and their own
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schema, they make decisions about K-12 settings and the work educational interpreters
do, without being aware of all the complex layers at play in educational settings. The
interviewee stated that when discussing ethical scenarios specific to K-12 educational
settings, there seems to be a resistance (for unknown reasons) to the idea that there are
other options based on other schema that could lead to another decision and, sometimes, a
better decision.
A recurring theme mentioned is that there is still a pervasive view among
community interpreters that educational interpreters are not as qualified as interpreters
working in the community. Although, historically, least-qualified interpreters have been
placed in schools and some states still have low standards for interpreters working in
schools ( in comparison to states with strict laws for interpreters working in educational
settings), the interviewee expressed frustration that this is still a common view held by
community interpreters. In addition, there is the perpetuation of the idea that educational
interpreters are not ethical because they know they do not have the necessary skills yet go
to work every day with a skill deficit, which has a negative impact on the students, as
well as on the outsider’s perspective of the professionalism of educational interpreters.
The interviewee was asked about any strong opinions or beliefs they held
regarding interpreters working in K-12 educational settings and, without hesitation,
responded “they need to be qualified.” This led to the topic of the EIPA assessment and
the interviewee’s response that holding only an elementary EIPA score or a secondary
EIPA score should not qualify an interpreter to work at any level, and that an interpreter
in K-12 education should hold both elementary and secondary EIPA credentials, with
both being a 4.0 or above. The interviewee also stated that they believe a 4-year degree
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should be the minimum education requirement for working in the K-12 educational
setting, and that ideally, an educational interpreter would have a bachelor’s degree in
signed language and then pursue a master’s degree in interpreting. Along with these
beliefs, the participant added that novice interpreters should not be developing and
practicing basic skills on d/Deaf children stating d/Deaf children have legal rights to their
education, but people do not have legal rights to have a job. It was noted that it is
common for novice interpreters to begin their career in K-12 educational settings before
they go on to become “real interpreters,” but educational interpreting is “real
interpreting.”
Some interesting connections between the survey results and the interview were
made regarding participant responses that mention anything work-setting specific. Three
survey participants (two educational interpreters and one community interpreter) and the
interviewee mentioned something related to K-12 educational interpreting, while all
others wrote very broadly about their experiences and relationships, never referring to
anything that related to working in a specific setting. One community interpreter wrote
about their lack of relationships with educational interpreters, stating that they think
interpreters in K-12 education are a more disconnected and underrepresented group in the
profession, while the other three individuals that mentioned the K-12 setting discussed a
range of issues. These issues related to ITPs discouraging students from working in K-12
education, acknowledgment of negative perceptions of educational interpreters from
community interpreters and d/Deaf professionals, notes of a lack of understanding of the
K-12 setting by community interpreters, and recognition that community interpreters and
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educational interpreters would all benefit from more cross-setting collaboration and
training, which would benefit the d/Deaf consumers served.
Discussion
To synthesize, three main takeaways summarize participant responses. Most
survey participants believed that professional relationships hold significance within the
interpreting profession, regardless of primary work setting. Even the participants who
have had negative experiences with other professional interpreters still hold to the belief
that establishing and maintaining professional relationships with other working
interpreters is important.
A second main takeaway is the prevalence of horizontal violence as reported by
participants. The vast majority of participants reported experiences with horizontal
violence from other interpreters. It is important to note that in this study, horizontal
violence had no specific connection to age group, years of experience, primary work
setting, or educational background. This high incidence of horizontal violence can have
an impact on an interpreter’s potential willingness to build relationships with other
interpreters and could potentially impact an interpreter’s ability to continue working in
the profession.
The third most significant takeaway from this study is that most participants
believe relationships between interpreters can, and do, have an impact on consumers of
interpreting services. Respondents identified ways consumers can be impacted, one of
which includes the function of teaming relationships and the idea that team interpreters
who do not work well together can negatively impact consumers. Another impact
identified is the recognition that knowledge-sharing, by way of professional relationships
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and networks, allows for and interpreter’s perceptions and skills to grow, which would
have a positive influence on their ability to effectively interpret in the future. Many
participants noted that consumers notice when interpreter teams are not effectively
working as a team or when there is an uncivil relationship between the team interpreters,
which can impact the consumers ability to be fully engaged in the interpreted interaction.
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CHAPTER 5: CONCLUSIONS
As I began this research journey, I hypothesized an obvious relationship divide
and blatantly stated negative views and opinions from community interpreters toward
educational interpreters as well as from educational interpreters toward community
interpreters. Based on my firsthand experiences as a professional interpreter in both K-12
education as well as in the community setting, and because of numerous anecdotal
accounts shared from other interpreters, the intent of this research was an attempt to
identify and understand what lies at the root of the stories and experiences interpreters
have talked about and to potentially acknowledge the impacts of professional
relationships between interpreters on the consumers served. This concluding chapter will
review significant findings from the study and make connections to the previously
reviewed literature in Chapter 2. Furthermore, recommendations for future research will
be posed based on the findings from this study and potential future research questions
that arose throughout this research journey.
Summary
This study did unveil some divisions between community and educational
interpreters, but exclusively through three survey participant responses and from the
interview with an educational interpreter. I recognize that out of concern for asking
leading questions on the survey, questions were asked that addressed professional
relationships very generically, rather than asking directly about participants’ perspectives
regarding community interpreters and educational interpreters. Although these questions
led mostly to responses about the relationship issues within the profession at large, part of
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the design was to see what is on the mind of interpreters regarding the relationship
experiences participants have had through their career. The responses about general
issues in the interpreting field were still telling regarding common themes that span the
profession, regardless of the primary work setting of the interpreter. The main themes
identified from this research are K-12 educational interpreting setting-specific issues, the
importance of professional relationships, horizontal violence, and the impacts of
relationships between interpreters on the d/Deaf consumers receiving services.
Relationships: Community and Educational Interpreters
Although a small pool of the participants made mention of issues specifically
between educational and community interpreters, these responses still inform the nature
of a potential disconnect that has only been shared through anecdotes and has never
previously been researched. From the four participants, a variety of issues were brought
up. The one community interpreter who mentioned interpreters in the K-12 setting stated
hey had no relationships with interpreters in the K-12 educational setting and
acknowledged that educational interpreters seem to be an underrepresented and
disconnected population. The educational interpreters shared the opinion that educational
interpreters prepare d/Deaf student consumers to utilize interpreters out in the
community, which is of the benefit to community interpreters.
It was also noted that not only can d/Deaf students benefit from cross-setting
collaboration between community and educational interpreters, but that community
interpreters can still interpret for d/Deaf children even though they may not work fulltime in education. The interviewee stated, “saying you don’t work in education is not the
same thing as saying you don’t work with children,” and further acknowledged that
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interpreting for children, who are still actively developing language skills, is quite
different from interpreting for adults. Through this cross-pollinating, community
interpreters could learn effective approaches from educational interpreters for breaking
down language to an accessible level for d/Deaf children, while educational interpreters
could benefit from collaborating with community interpreters on interpreting a variety of
specific subjects that d/Deaf students may study throughout their academic journey.
If the opportunity is present for cross-setting collaboration to have a positive
growth-impact on both interpreters and consumers, why does there seem to be a deficit of
connections between community and educational interpreters? The research that
repeatedly states that interpreters working in education lack the skills and qualifications
to provide quality interpreting services to d/Deaf children utilizing interpreters to access
their education could be a deterrent that prevents community interpreters from wanting to
engage and work with educational interpreters (Bolster et al., 1999; Jones, 2005; Schick
et al., 2006). If the rhetoric about interpreters in education is consistently identifying
shortcomings, what benefit could be found by aspiring interpreters and professional
interpreters to want to engage with someone who seemingly does not have the
qualifications to be a beneficial contributor to the field and other interpreter’s
development (Bolster et al., 1999; Jones, 2005; Schick et al., 2006; Seal, 2004; Smith,
2018)? The interviewee in this study indicated that the historical reputation of interpreters
working in educational settings has set a precedence and stereotype that is difficult to
challenge (Bolster et al., 1999; Schick et al., 2006; Seal, 2004; Smith, 2018). Even with
notable changes happening in places around the United States regarding newer laws and
requirements guiding interpreters working in K-12 education, for people not working in
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the setting or not attending professional development opportunities that may address
changes and trends related to educational interpreting, then interpreters outside of that
setting may not be challenging their own prior knowledge about educational interpreting
(Michigan State Department of Education, 2014; Oklahoma State Department of
Education, 2021).
Importance of Professional Relationships
Almost every participant stated that professional relationships within the
interpreting profession are vital to the work that interpreters do. The reasons and potential
subsequent impact of these relationships varied, but many of the same ideas were
repeated by most respondents. Some of the reasons included the ability to grow and
develop through knowledge-sharing, which can lead to expanded perceptions and
worldviews that can have an impact on how an interpreter functions on the job. When
interpreters can expand their knowledge and worldviews, then interpreters can better
consider another interpreter’s or a consumer’s “thought worlds,” which can better inform
interpreting decisions (Dean & Pollard, 2013). If interpreters extended consideration of a
person’s “thought world” to other interpreters and the decisions they make in their work,
then interpreters could potentially increase the ability to establish more of a foundation
for connection and mutual understanding, both of which were topics mentioned by
participants in this study as important contributing factors to benefits of having
relationships with other interpreters (Dean & Pollard, 2013).
Participants wrote of the importance of connecting with other interpreters through
shared experiences and mutual understanding regarding intricacies and complexities of
interpreting work. These connections were noted as important for combating isolation
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and loneliness, which could contribute to retention in the field (Witter-Merithew, 2012).
When interpreters feel isolated, the resulting impacts can be increased job dissatisfaction,
burnout, and even behaviors conducive to those of horizontal violence (Witter-Merithew,
2012). One option for combating isolation as a professional interpreter is to connect with
others about the interpreting work through reflective practice, especially through the
DC-S framework, considering many responses included the need for a supportive
network that one could contact regarding challenging situations experienced during
interpreting work (Dean & Pollard, 2013; Witter-Merithew, 2012). Another option for
combating isolation would be to organize interpreter social events, which has proven to
promote retention among professionals in business sectors, and it would seem, based on
participant responses in this survey that expressed the need and longing for connection,
that social events could be beneficial for establishing and maintaining professional
relationships in the interpreting field (Shull et al., 2022).
Horizontal Violence
While there was significant emphasis on the importance of professional
relationships for working interpreters in this study, there was as much mention of
incidents of horizontal violence. It is interesting that the two coexisted so prevalently in
the responses of this research, considering the establishment of professional relationships
and understanding why those relationships are important would seem to imply lower
incidences of horizontal violence, but alas, these data suggest the opposite. Although the
mention of behaviors that fall under horizontal violence were mentioned by most
participants, higher incidences were expected to be reported by educational interpreters
than from community interpreters, just based on my personal interactions along with the
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anecdotes from other interpreters, as well as stories about how ITPs have discussed
working in the K-12 educational setting as an interpreter. However, it is important to note
that almost every community interpreter participant mentioned some sort of behavior
from other interpreters that constituted horizontal violence.
Much of the research around horizontal violence has acknowledged roles of
hierarchy, such as experienced workers engaging in horizontal violence toward novice
workers, but this study showed that horizontal violence was experienced regardless of
age group, years of experience, primary work setting, educational background, or types of
credentials held (Beecher & Visovsky, 2012; Curtis et al., 2007). Curtis et al. (2007)
wrote of the “us and them” mentality, which would explain horizontal violence by
interpreters who work in different settings if there were the belief that one setting is better
than another. This has been a theme in many anecdotes I have heard or from personal
experiences. For example, in my first year of educational interpreting an interpreter
colleague told me that I should achieve my other interpreting credential goals and move
on from educational interpreting quickly or “get stuck here like I did” (anonymous,
personal communication, 2018). Is this an intrapersonal internalization of the “us and
them” mentality? Many anecdotes under this umbrella are framed with the idea that
community interpreters are a more skilled and qualified workforce than educational
interpreters, but this idea only showed up in the responses of three educational interpreter
participants in this study.
This raises the questions: What is the root of horizontal violence behaviors within
the interpreting profession? Why are anecdotes in the interpreting profession telling the
stories of division and exclusion specifically between community and educational
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interpreters, yet this study only showed minimal indicators exclusively mentioned by
educational interpreters? Is there an intrapersonal component for educational interpreters
with the potential of internalizing the rhetoric of “what we have versus what we need”
regarding the skills of interpreters working in K-12 education and the impacts to d/Deaf
children (Bolster et al., 1999; Jones, 2005)? These experiences of horizontal violence
inform interpreters’ approaches and mindset when engaging with other interpreters and
have an impact on their willingness and ability to establish professional relationships
within the profession, as stated by respondents in this study. Much like relationships
within the field of nursing, the work of interpreters is rooted in human relationships and
exchanges. Therefore, the healthier and more positive those relationships and exchanges
are, the more effectively interpreters can work together and experience increased work
satisfaction. As a result, d/Deaf consumers can receive better services (Dimarino, 2011;
Gibson & Schinoff, 2019; Umberson & Montez, 2010).
Based on the research about relationships and the SET theoretical framework, I
created the following conceptual framework (2U, Inc., 2020; Cropanzano et al., 2017;
Redmond, 2015; Tulane University School of Social Work, 20180. This image (Figure
11) shows what may inform an interpreter’s perspective or approach, the cost-benefit
analysis that can occur before and during exchanges with another interpreter, and how
interpreters may choose to continue or terminate a relationship based on reciprocity and
balance within the relationship.

76

Figure 11
Interpersonal Relationships Between Community and Educational Interpreters-Conceptual Framework

© 2022 Jordan Ward

1

Considering interpreting work is rooted in relationships, it would seem that
interpreters are constantly making decisions about which individuals to maintain
relationships with and which ones to avoid or terminate. As such, the benefit(s) of
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engaging would need to outweigh the potential cost(s) and there would need to be a level
of reciprocity, and these decisions to initiate/maintain or avoid/terminate relationships
can happen in a quick encounter with one’s micromoves or over time (2U, Inc., 2020;
Cropanzano et al., 2017; Gibson & Schinoff, 2019; Redmond, 2015; Tulane University
School of Social Work, 2018). With the prevalence of reports in this research of
experiences with horizontal violence, as well as the need for professional relationships,
this conceptual framework intends to provide a visual representation of the process
involved with examining factors that inform decisions to (or not to) engage, establish,
and maintain relationships between community and educational interpreters.
Impact on d/Deaf Consumers
Almost 90% of participants believed that relationships between interpreters
can—and do—have an impact on the consumers interpreters serve. Responses on this
topic fell into a few categories. One being that negative relationships between team
interpreters causes disjointed and ineffective provision of services, and the second being
the opposite: Effective teams with good rapport deliver more seamless services. The third
type of response acknowledged that when interpreters have healthy professional
relationships that aid in their growth and development, then interpreters can be more
well-rounded and provide quality services for d/Deaf consumers. Some participants
emphasized that consumers of interpreting services can tell when interpreters do not have
good rapport or have “brought baggage” with their team interpreter into the assignment.
The result not only affects the provision of services but can potentially be distracting or
create barriers for the d/Deaf consumers’ ability to have complete access to the
environment and goals of the interpreted interaction.
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In nursing, research has been conducted regarding the impacts on patient care
when nurses do not have healthy relationships within the workplace (Bambi et al., 2017;
Bambi et al., 2018; Becher & Visovsky, 2012; Curtis et al., 2007;). When nurses engaged
in effective communication and reduced incidences of horizontal violence, then the care
of patients improved (Becher & Visovsky, 2012; Curtis et al., 2007). When teams do not
communicate, essential information for the job is not being effectively shared. There are
aspects of the job that need to be effectively communicated, in both nursing and
interpreting, that can change the course of decisions made within the scope of a patient’s
care or for vocabulary and cultural mediation decisions that may be needing during
interpreting (Becher & Visovsky, 2012; Curtis et al., 2007).
Recommendations for Future Research
The results of this study seemed to develop more questions than answers.
Although some results are clear, there are aspects of the main themes of this study that
need further research to understand the issues that participants contributed within their
responses. I do think that, generally speaking, the profession needs updated research
about educational interpreters currently working in the field, which could include an
analysis of entry-level skills needed to begin working in the K-12 educational setting,
qualifications that currently exist among practitioners, as well as compile data regarding
what current credentials educational interpreters across the United States hold.
Relationships
If this study were to be repeated, I would recommend asking more specific
questions on the survey about participants’ opinions, perceptions, and interactions with
interpreters from the setting where they do not typically work, regarding community and
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educational interpreters. Deception did not play a large role in this research, but it was
utilized in the interview by way of omission of the true nature of the study so participant
responses were not colored by knowing which specific settings were being examined. In
another iteration of this research, I would also recommend interviewing both an
educational interpreter as well as a community interpreter. It might also be interesting to
include a focus group that analyzes the interactions of a group of community and K-12
interpreters to watch the ways they engage with each other before, during, and after
learning the setting where each interpreter primarily works. One could also study the
prevalence of community interpreters and educational interpreters having consistent
relationships with interpreters from the other setting and the potential effects and impacts
those relationships have on the work of those interpreters. A case study following a small
group of community interpreters and educational interpreters with structured engagement
and development time might be interesting so see how the relationship progression and
the development conducted impacts the actual work of the interpreters.
Further research is needed not only as it relates to the original research question of
this study, but also regarding relationships within the profession in general.
Understanding the initial development of professional relationships for interpreters, in
addition to how they continue to develop and maintain relationships as a professional
may be able to further inform the profession on why and how interpreters have
relationships as well as what roles relationships play and the scale of impact of those
relationships in an interpreter’s professional experience. Many participants in this study
mentioned that engagement with interpreters from different settings can expand one’s
perceptions and world views. What does that look like in practice and how does that

80

impact one’s work? How does this show up in cross-setting collaboration, when and how
does this cross-setting collaboration take place, and what information do interpreters
share that contributes to growth and perception expansion?
Horizontal Violence
In terms of the original research question for this study, I would recommend that
community and educational interpreters be asked specific questions about their
experiences with horizontal violence. Experiences such as the types of actions, who
conducted those behaviors, what motivators could they identify for such behavior, and
what was the resulting impact from experiencing that kind of behavior from another
interpreter. It might be pertinent to also inquire about the perceptions each holds about
interpreters from the other setting to see if perceptions are potentially tied to the
behaviors.
A more general study of horizontal violence could also be conducted to add to the
literature on this topic within the interpreting profession (Ott, 2012). Ott’s research
showed a distinct occurrence of horizontal violence stemming from intergenerational
communication conflicts, but this study shows a prevalence of horizontal violence not
tied to any specific group identified within this study. Further research examining this
issue on a profession-wide scale could be beneficial to further understand and potentially
begin to combat and reduce incidences and impacts of horizontal violence in the ASL–
English interpreting field. An exploratory, reflective study could ask interpreters to
anonymously reflect on their own behaviors as an interpreter and to share any times they
may have exhibited behaviors that align with horizontal violence and ask what factors
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contributed to that behavior. This might provide further insight into the reasons for
horizontal violence occurrences amongst interpreters.
Impact on Consumers
Based on the outcomes of this study, further examination is needed of d/Deaf
perspectives and experiences with interpreter teams, as well as the impacts of the
relationships between interpreters on the interpreted interaction. Participants of this study
stated that conflicts are noticeable by d/Deaf consumers and have an impact on
consumers, but to what extent? d/Deaf individuals should be afforded the opportunity to
share their experiences with this potential issue and expand on the effect it may or may
not have had on their environment and their overall experience. Furthermore, stories of
effective team relationships could be an important tool for comparison and understanding
of consumer perceptions of an effective interpreting team based on their experiences
utilizing interpreting services.
An interesting research design might entail a sort of case study following an
interpreting team, or teams, that involves some type of structured collaboration
parameters. Measures of their perceptions of each other before, during, and after
interpreting jobs could be taken and surveys from the consumers utilizing the team could
be conducted to examine the effectiveness based on the levels of collaboration and the
building of the relationship over the duration of the survey. This might better inform the
impacts of a collaborative team, insight to the consumer’s perspective, and overall
understanding of the impacts of the professional relationship(s) on interpreted
interactions.
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Moving Forward
“I did then what I knew how to do. Now that I know better, I do better.”
—Maya Angelou

Professional relationships: vital. Horizontal violence: prevalent. Impacts to
consumers: existent. These themes identified in this research are significant to both
practicing interpreters and the consumers for whom interpreters provide services. When
examined along with the existing literature about the impacts that professional
relationships and horizontal violence can have on individuals, it is my belief that
interpreters owe it to each other to do better through active cultivation of relationships
within, and outside of, their primary work setting. It is also my belief that interpreters
owe it to the consumers served to establish and maintain relationships that will aid
growth and development, even when it is challenging or unappealing, for improved
provision of services in every setting.
In the spring semester of 2022, I had the honor of working with about six
interpreting students in their practicum semester from various colleges and universities.
Upon completion of their practicum placement on the campus where I work, a few of
them expressed how their experience at my workplace changed their perspective on what
it means to work as an educational interpreter. One individual knew they were most
interested in working as a K-12 educational interpreter prior to beginning practicum but
started to have concerns after interning in the community setting first. This student shared
that conversations with community interpreters had them nervous about starting
internship placement at a K-12 education site, and they began questioning if that was
really the setting for them (anonymous, personal communication, 2022). Fortunately, this
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intern’s experience in K-12 education reinforced what they knew about themself—that
education was where they wanted to be—and contradicted the narrative of educational
interpreting painted by community interpreters with whom the student interned
(anonymous, personal communication, 2022).
I am determined to provide an experience that counters this narrative through my
professional practice, but I believe interpreters owe it to each other, the profession at
large, and the consumers served to find a way to bridge the gaps, establish cross-setting
connections, entertain another interpreter’s “thought world” from another primary work
setting, and grow together with respect for the work done in each setting (Dean &
Pollard, 2013). As the profession awaits updated research, how can interpreters do better
in the meantime? It begins with education about the impacts of relationships and
horizontal violence, which could be woven into ITP curriculum and presented in
professional development opportunities. Learning how to recognize behaviors befitting of
horizontal violence, practicing appropriate ways to respond when it happens, and
developing skills for having tough conversations with interpreting colleagues might be a
beneficial place to start. Also utilizing reflective practice and conducting self-reflection
on one’s own behaviors, responses, and quality of interactions with other interpreters
might provide a first step for self-accountability. Each of these areas informs a person’s
decision to continue, or terminate, relationships and future interactions with other
practitioners, and as proven from this research, relationships are foundational to the work
interpreters do, day in and day out.
I recognize that the research in the educational interpreting section of the
literature review painted a grim picture of who works in educational interpreting settings.
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This narrative is not one that I agree with, and I believe new research is needed to
identify who is currently in K-12 educational settings doing interpreting work. This
narrative is in direct contrast with many of the educational interpreters I know who are
skilled, credentialed, and qualified. We have a responsibility to not only do better in our
professional practice and relationships with each other, but also to ensure we are not
perpetuating a narrative that may not fit the reality anymore.
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APPENDIX A: SURVEY CONSENT FORM

Consent to Participate in the Survey
Dear Colleague,
I, Jordan Ward, am a student in the Master of Arts in Interpreting Studies program at
Western Oregon University under the supervision of Dr. Elisa Maroney. I am conducting
a research study seeking to understand relationships between sign language interpreters
working in different settings. In this survey, you will be asked about your background,
work experiences, and relationships with colleagues. This research is for a master’s
thesis. This study has been approved by the Institutional Review Board.
WHAT YOU ARE BEING ASKED TO DO
You are being asked to fill out a survey that should take no longer than 30 minutes to
complete.
ELIGIBILITY
You must be 20 or older to participate in this study and have a minimum of 2 years of
experience as a full-time professional interpreter. For the purpose of this study, "full-time
professional interpreter" is defined as someone who works 30+ hours weekly as an
interpreter and/or the majority of their income is from interpreting work.
POTENTIAL RISKS
This survey is not intended to have any negative physical or emotional impacts.
However, some questions could cause feelings of discomfort when asking you to reflect
on and share personal experiences related to your work and interpersonal relationships.
You may skip any questions you do not wish to answer or leave the survey at any time.
POTENTIAL BENEFITS
There may or may not be direct benefits to you from this research. Your participation,
however, will be of considerable benefit to the field of Sign Language Interpreting as
your responses will contribute to a growing collection of research. This research topic
does not seem to have been previously researched in the field of Signed Language
Interpreting, which means your participation will contribute to a new topic of study.
CONFIDENTIALITY
Your responses will not be anonymous, but they will be confidential. I will remove any
personal identifiers after coding is completed in order to maintain your confidentiality.
The results of this study will be used in my master’s thesis, and may be used in reports,
presentations, or publications but your name will not be known/used. If you provide your
email to be contacted for a potential interview, then your responses will be tied to your
name and contact information
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RIGHTS OF RESEARCH SUBJECTS
If you have any questions concerning the research study, please contact me via email at:
jward20@mail.wou.edu or my graduate advisor Dr. Elisa Maroney at
maronee@wou.edu. If you have any questions about your rights as a subject/participant
in this research, or if you feel you have been placed at risk, you can contact the Chair of
the Institutional Review Board at (503) 838-9200 or irb@wou.edu.
CONSENT
Your participation in this study is voluntary. There is no penalty if you choose not to
participate or to withdraw from the study. If you decide to end participation after
beginning, you can stop and exit at any time and none of your responses will be recorded.
Having read the above, clicking the "Next" button will begin the survey. Completion of
this survey will serve as your consent and your responses will be included in the data. If
ready to participate, please check "yes" below to acknowledge this "Consent to
Participate" has been read. Providing your email at the end of this questionnaire is
voluntary and would serve as your consent to potentially be contacted for an interview.
Thank you for your time,
Jordan Ward
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APPENDIX B: SURVEY QUESTIONS
Demographics
1) In which state do you work?
2) What is your age?
• 20 – 25
• 26 – 35
• 36 – 45
• 46 – 55
• 56 – 65
• 65 or older
3) What is your racial, cultural, or ethnic identity?
4) What is your gender identity?
5) When did you first learn sign language?
• First Language (CODA or CDI)
• As a child
• During high school
• During college
• Other
6) What is the highest level of education you have completed?
• High school
• Professional certificate
• Associate’s degree (A.S./A.A.S.)
• Bachelor’s degree
• Master’s degree
• Doctoral degree
• Other
7) In what did you receive your certificate or degree?
8) How many years have you been interpreting?
• 2 – 5 years
• 6 – 10 years
• 11 – 15 years
• 16 – 20 years
• 21 – 25 years
• 26 or more years
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9) Are you credentialed?
• Yes
• No
10) If YES to the above question, please indicate what credential(s) you hold (select all
that apply).
• RID
• BEI
• WAST or other Quality Assurance Screening
• EIPA (assessment, not a certification but some states accept it for K-12 positions)
• State licensure
• Other
11) Please expand on your selections to the previous question. Example: If RID, please
indicate types of certification; if BEI, please indicate Basic, Advanced, Master; if EIPA,
your score.
12) In what setting(s) do you primarily work? (Check all that apply.)
• Community (varied and may include some medical and legal)
• Medical (staff)
• Court
• K-12 Education (staff)
• K-12 Education (full-time contract)
• K-12 Education (part-time contract)
• Post-secondary (staff)
• Post-secondary (full-time contract)
• Post-secondary (part-time contract)
• Other
13) If you indicated any K-12 Education options above, do you also work in other
settings outside of your K-12 position (freelance/contract)?
• Yes
• Occasionally
• No
• Other
14) If YES to the above, in what other setting(s) do you find yourself working?
15) Are you a member of any professional organizations?
• Yes
• No
16) If YES to the above, which organizations? (Check all that apply.)
• Registry of Interpreters for the Deaf
• National Association of Interpreters in Education
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•
•
•

National Association of the Deaf
Your state interpreter organization (RID chapter)
Other

17) Before the Covid-19 Pandemic, did you attend interpreting community events?
• Yes
• No
18) If YES to the above, what type of events and how often (social gatherings,
workshops, conferences, etc.)? If NO, why did you NOT attend events?
19) Before the Covid-19 Pandemic, did you attend Deaf-hosted community events?
• Yes
• Occasionally
• No
20) During the Covid-19 Pandemic, many institutions moved events and trainings to
online platforms. Please indicate what, if any, you attended in online settings. (Check all
that apply.)
• Interpreting community social events
• Workshops
• Conferences
• I have not attended any online events/workshops/conferences/etc.
21) Did you feel comfortable or welcome attending any of the aforementioned types of
events prior to the Covid-19 Pandemic?
• Yes
• No
• Other
22) Do you feel comfortable or welcome attending any of the aforementioned types of
events in their new platforms during the Covid-19 Pandemic?
• Yes
• No
• Other
23) Please explain why you DO or DO NOT feel comfortable/welcome at interpreting
events.
24) What conference or training topics do you attend the most?
25) What professional development topics are you most interested in?
26) Do you think professional relationships within the interpreting field are important?
Please explain.
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27) What pros and/or cons do you think might result from building relationships among
professional interpreters across settings? Please explain.
28) What pros or cons do you think might result from NOT building relationships among
professional interpreters? Please explain.
29) Do you think relationships between professional interpreters (especially working in
different settings) could have an impact on consumers?
• Yes
• No
• Maybe
• Other
30) If you indicated YES or MAYBE above, please explain how you think consumers
could be impacted.
31) Is there anything else you would like to add regarding professional relationships
amongst Signed Language Interpreters? (Development, sustainability, challenges, etc.)
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APPENDIX C: INTEREST TO PARTICIPATE FURTHER
Filling out this form relays to the researcher your interest to further participate in this
study. The next steps include interviews and a focus group. If you are willing to
participate, please provide your contact information and answer the following
questions. Filling out this form does not guarantee selection for further participation,
but if selected, you will be contacted by email for next steps.
Please provide your first and last name.
Please provide your email address.
How many years have you been interpreting?
In what setting do you work primarily? (Majority of your work/income)
• Community (Agency/Freelance)
• K-12 Education
• Post-Secondary Education
• Legal
• Medical
• Other
What other setting(s) do you find yourself in often? (Check all that apply.)
▪ Community (varied and may include some medical and legal)
▪ Medical (staff)
▪ Court
▪ K-12 Education (staff)
▪ K-12 Education (contract)
▪ Post-Secondary (staff)
▪ Post-Secondary (contract)
▪ Other
Are you credentialed?
If YES to the above question, please indicate what credential(s) you hold (select all that
apply).
▪ RID
▪ BEI
▪ QAST or other Quality Assurance Screening
▪ EIPA (score meets your state standards)
▪ State licensure
▪ Other
If you chose EIPA above, what is your score?
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APPENDIX D: INTERVIEW CONSENT FORM
An Examination of Relationships Between Sign Language Interpreters Across Settings

You are asked to participate in a research study conducted by Jordan Ward as part of a thesis exit
requirement for a Master of Arts in Interpreting Studies from Western Oregon University. Your
participation in this study is entirely voluntary. Please read the information below and ask
questions about anything you do not understand, before deciding whether or not to participate.

PURPOSE OF THE STUDY
The purpose of this study is to examine the relationships between current practitioners across
different settings in the field of Sign Language Interpreting in the United States. Interpreters
experience varying degrees of interactions with other interpreters based on the setting with which
they work the most, be it Community, K-12 Education, staff with an institution, etc. The goal of
this study is to understand and provide clarity on the quantity and quality of interactions
interpreters have with other Signed Language Interpreters and this attempts to identify any
correlation between experiences and settings where interactions take place.

PROCEDURES
If you volunteer to participate in this study, you will be asked to participate in a recorded
interview, anticipated to last one-half hour to one hour long, in which I may invite you to talk
about your professional experiences and relationships with other practicing Signed Language
Interpreters. This interview may take place as either a one-on-one interview or focus group and I
should clarify before you sign your consent as to which type of interview you will be
participating in. These interviews will take place on a virtual meeting platform.

POTENTIAL BENEFITS
This study will not bring you specific benefits outside of an opportunity to share your views and
opinions. Your participation, however, will be of considerable benefit for understanding
relationships in the profession of Sign Language Interpreting in the United States as well as
contribute to a growing body of research about the field of interpreting.

POTENTIAL RISKS
This project is not intended to provoke any physical or emotional discomfort. However, you may
choose to share sensitive and confidential information during the interview. All efforts will be
made to ensure confidentiality of all information.

CONFIDENTIALITY
Any information that is obtained in connection with this study and that can be identified with you
will remain confidential and will be disclosed only with your permission or as required by law.
Confidentiality will be maintained by using a pseudonym instead of your name when transcribing
the interview or discussing results in the final thesis. Interview recordings will be stored securely.
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PARTICIPATION AND WITHDRAWAL
You can choose whether or not to be in this study. If you volunteer to be in this study, you may
withdraw at any time without consequences of any kind or loss of benefits to which you are
otherwise entitled. You may also refuse to answer any questions you do not want to answer.

ACCESS AND DISSEMINATION
Access to recorded content and identifiable information will be limited to the principal
investigator, Jordan Ward. Clips from the recordings will not be used in presentations and/or
publications.

RIGHTS OF RESEARCH SUBJECTS
Western Oregon University’s Institutional Review Board has approved this research project. If
you have any questions or concerns, please contact me at jward20@mail.wou.edu or my faculty
advisor Elisa Maroney at maronee@wou.edu. If you have questions about your rights as a
participant in this study, you can contact the Institutional Review Board at 503-838-9200 or at
irb@wou.edu.
I understand the procedures described above. My questions have been answered to my
satisfaction, and I agree to participate in this study. I have been given a copy of this form.

________________________________________
Printed Name of Subject

________________________________________
Signature of Subject

_________________________
Date
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APPENDIX E: INTERVIEW QUESTIONS
1. In what state and area do you reside?
2. Tell me about your interpreting training experience?
3. Did you have any classes that focused on special settings?
a. If so, which ones?
4. What was your experience like getting started in the interpreting field?
b. How well-connected did you feel with the interpreting community?
c. In what was the environment/your experience like working with other
interpreters when you were new?
a. What setting(s) do you primarily work in now?
5. For Educational interpreters:
d. Have you ever worked as a freelance/community interpreter?
i. If yes, what was that experience like for you?
e. Why did you decide to work in the K-12 setting?
f. Have you ever been very involved in the interpreting community?
ii.
For example, attend events, workshops, socialize with
interpreters from other settings?
g. What has your experience been like getting involved with professional
interpreting organizations at the local, state, and/or national level?
h. What have your experiences been like when socializing with or attending
events with other practicing professional interpreters?
i. What recurring themes, if any, have you noticed within conversations
about interpreting in the community or in the K-12 setting?
j. What recurring issues or notable differences, if any, have you noticed
when working in or discussing the community or in the K-12 setting?
6. FOR ALL
k. What are your perceptions on the status of educational interpreting?
iii.
What changes, if any, do you think need to happen?
l. What strong thoughts or opinions do you have about interpreters working
in the K-12 educational setting?
m. What changes to the general field of interpreting that you would like to
see, if any?
n. What do you think about collaboration with colleagues?
o. If you engage in collaboration with colleagues, why?
p. What purpose does collaboration serve in your professional practice, if
any?
q. What can you tell me about your experiences with interpreter colleagues?
Specifically, colleagues working in settings different from your own.
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iv.
Do you know/interact with many?
v.How would you rate your experiences with colleagues in other
settings?
1. If you do not know many, why do you think that is?
r. What thoughts do you have about collaborating with colleagues who work
in primary settings different from your own?
s. How might collaboration impact the consumers interpreters serve, if at all?
7. Possible follow-up questions:
t. Was there anything else you would like to share that you have not yet had
the opportunity to share? What else would you like to share that may not
have come up in our discussion?
u. Tell me more about your response to…
v. Please give me an example of your response to…
w. What other information would you like to add?
x. Tell me more about your answer.
y. Please give an example that clarifies your answer.
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APPENDIX F: INTERVIEW DEBRIEF STATEMENT

Debrief Statement
“An Examination of Perceptions and Relationships Between Sign Language Interpreters
Across Settings”
You recently participated in a research study which attempts to examine and understand
the dynamics of professional relationships between interpreters working in different
settings. You were selected as a possible participant because you indicated that you work
in one of the specific settings of interest to this research. The purpose of this debriefing
statement is to inform you that the true nature of the study or an aspect of the study was
not previously disclosed to you.
Background Information:
The purpose of this study is to examine perceptions of, and relationships between,
interpreters working specifically in either K-12 Education or Community settings.
Deceptive Element(s):
You were originally told that the goal of this study was to collect data on, and examine,
the relationships between practicing Sign Language Interpreters working in various
settings.
The true nature of the study/undisclosed aspect of the study was to examine perspectives
of, and relationships between, Sign Language Interpreters working specifically in
Community and K-12 Educational settings.
Reasons for Deception:
It was necessary to not fully disclose the intent of the research so participant thoughts and
responses were not influenced by knowing which relationships were specifically being
studied. The researcher has worked in both the Community and full-time staff K-12
Educational setting and the relationships and perceptions of each group about the other
group have been of great interest and intrigue. The researcher felt that not supplying full
disclosure upfront was important for the results of this study to not be influenced by
knowledge of the specifics of this study.
Confidentiality:
The records of this study will be kept private. In any sort of report we might publish, we
will not include any information that will make it possible to identify a subject. Research
records will be stored securely and only researchers will have access to the records.
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The recording of all interviews and focus groups will be kept confidentially and safely on
a password protected laptop which only the researcher can access. As this is a focus
group, I cannot ensure every member of this group keep all details of this session
confidential, but in any reports or future presentations on this research, your names and
personally identifiable information will be kept completely confidential.
Contacts and Questions:
The researcher conducting this study is Jordan Ward. You may ask any questions you
have now. If you have questions later, you are encouraged to contact them at
jward20@mail.wou.edu or the faculty advisor for this research, Elisa Maroney at
maronee@wou.edu.
If you have any questions or concerns regarding this study or your rights as a participant
and would like to talk to someone other than the researcher(s), you are encouraged to
contact the Institutional Review Board, you can contact the Institutional Review Board at
503-838-9200 or at irb@wou.edu.
Withdrawal from the Research:
If after reviewing the above information you wish to withdraw your contributions to the
research, please notify the researcher of your request using the above contact information.
Jordan Ward
Western Oregon University
Masters of Interpreting Studies Master’s Thesis Research
jward20@mail.wou.edu
Acknowledgement of having read the Debrief Statement:
_________I acknowledge that I have read and understand the debrief statement above.
I would like to:
________Continue with my consent for my participation in this research to be used for
the sake of this study and data collection.
________Withdrawal my consent and do not want my contributions to the focus group to
be used in this research.
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APPENDIX G: CONCEPTUAL FRAMEWORK

A Conceptual Framework for Interpersonal Relationships between Community and
Educational Interpreters
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